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Introduction 
Iowa Western Community College is committed to providing educational opportunities to all 
students and supporting them in making their college experience successful and positive.  In 
compliance with Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities 
Act of 1990, Iowa Western recognizes a person with a disability as any person who (1) has a 
physical or mental impairment, (2) has a record of such impairment, or (3) is regarded as having 
such an impairment which limits one or more major life activities such as self-care, seeing, 
hearing, speaking, breathing, learning, or working.  All reasonable accommodations will be 
handled individually, with confidentiality, and based on the nature of the disability and the 
academic environment.  This handbook is designed to assist students and staff in determining 
what resources are available and the appropriate procedures to gain services in a timely 
manner. 

 

Mission of Iowa Western Community College 

Iowa Western Community College is committed to excellence in meeting educational needs 
and improving the quality of life through programs, partnerships, and community development. 
  
Beliefs: 

• Community support depends upon identifying and meeting diverse and changing 
needs. 

• Each and every individual has dignity and worth. 
• Each person deserves opportunities for lifelong learning and growth. 
• Open, honest communication, through work and action, builds credibility and trust. 
• Striving for excellence is worth all of our effort. 
• Cooperative partnerships foster college and community growth. 

Mission of the Division of Student Services 

In support of the mission of Iowa Western Community College, the mission of the Student Services 
Division is to function as an integral part of the instructional process, providing comprehensive 
services and programs that will lead to student success. 

  
Beliefs: 

• Each individual has dignity and worth and deserves to be treated with courtesy and 
respect. 

• Students are the most important priority of the division and the college. 
• All students are entitled to free and open access to services and programs of the 

college. 
• A positive and comfortable atmosphere enhances student success. 
• Accurate and timely information enhances student success. 
• Students are entitles to honest, constructive assessments of their likelihood to succeed.   
• We have a responsibility to serve a diverse student population.  
• Effective assessment, advising, and counseling are necessary for successful 

educational and career planning. 
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College Philosophy in Support of Services for Students with Disabilities 

Iowa Western Community College is sensitive to the needs of the community it serves.  The 
sensitivity is demonstrated by its commitment to accessibility, comprehensiveness, flexibility, 
quality, and accountability.  The college philosophy is summarized in the following paragraphs. 

The college provides equal education opportunities for and actively seeks prospective students 
regardless of personal, economic, or social conditions.  Within available resources, it seeks to 
deliver to persons in its service area learning experiences in the manner needed, where needed, 
and when needed.  Its open-door admissions policy makes degree and certificate programs 
available to persons of post-high school age and, under certain conditions, to high school 
seniors.  The college’s environment is dedicated to learning, and open to those who desire to be 
lifelong learners.  The college commits itself to being accessible throughout the process. 

This handbook is also intended to acquaint students, parents, and referring counselors or 
teachers with the procedures for ensuring access to the college for students with disabilities. 

The Office of Academic Support and Student Assistance is responsible for providing services and 
determining reasonable accommodations for people with disabilities cased on documentation 
of the disability.  In effort to ensure that students with disabilities have the opportunity to 
participate in all college programs and activities, the Office of Academic Support and Student 
Assistance will: 

1. assist students in meeting individual needs and interests on 
campus in order that their potential can be developed as fully as 
possible and 

2. Provide awareness of the needs of students with disabilities to the 
campus community to foster their inclusion in the diverse campus 
student population. 

 
The responsibility for college success ultimately rests with the student.  Students with disabilities 
are encouraged to take an active role in advocating for their needs and securing services and 
reasonable, effective, and appropriate accommodations.  The Office of Academic Student 
Assistance will assist students in acquiring the skills necessary for them to achieve the level of 
personal growth that will enable them to attain their goals as independently as possible. 

Federal Regulations 

The Americans with Disabilities Act (ADA), Public Law 101-336, was enacted on July 26, 1990 to 
provide a clear and comprehensive mandate for the elimination of discrimination against 
individuals with disabilities.  This federal legislation requires equal treatment of people with 
disabilities in employment, public services and transportation, public accommodations, and 
telecommunication services.  Section 504 of the Rehabilitation Act of 1973, with virtually identical 
purposes, applies to any college or university that receives federal funds in any program. 

Iowa Western Community College, a public entity as set forth in Title II of the ADA, is subject to 
the requirements of the Americans with Disabilities Act.  Title II of the ADA prohibits discrimination 
against qualified individuals with disabilities with regard to the services, programs, and activities 
at Iowa Western Community College.  Iowa Western Community College is also prohibited from 
discrimination against qualified individuals with disabilities in its employment practices pursuant 
to Title I of the Americans with Disabilities Act. 

STUDENT ASSISTANCE 

 

Clark Hall – Room 006 

 

Council Bluffs Campus 



I O W A  W E S T E R N  C O M M U N I T Y  C O L L E G E  

D I S A B I L I T Y  S E R V I C E S  H A N D B O O K  

 7

Non-Discrimination Policy  

Iowa Western Community College is committed to the spirit and letter of the Americans with 
Disabilities Act.  Heretofore, the college has been subject to the nondiscrimination provisions of 
Section 504 of the Rehabilitation Act of 1973.  Under Section 504, the college has instituted 
various administrative policies, practices, and procedures to ensure nondiscrimination against 
individuals with disabilities.  These policies, practices, and procedures have been amended to 
comply with requirements of the Americans with Disabilities Act and Section 504. 

 

Accordingly, “no qualified individual with a disability 
shall, by reason of such disability, be either excluded 
from participation in or be denied the benefits of the 
services, programs, or activities” of Iowa Western 
Community College.  Moreover, no qualified 
individual with a disability shall be discriminated 
against because of the disability of that individual with 
regard to job application procedures, the hiring or 
discharge or employees, compensation, 
advancement, job training, and other terms, 
conditions, and privileges of employment. 

Compliance Responsibility 

Responsibility for coordinating Iowa Western Community College’s compliance with the 
requirements of the Americans with Disabilities Act resides with the Office of Student Assistance.  
If your needs are not being met through the services of this office, you may contact Jeanine 
Larsen, Vice President of Student Services, Clark Hall C214 (712) 325-3276. 

Procedures for Receiving Disability Services 

The Office of Student Assistance is the designated office at Iowa Western Community College to 
coordinate accommodations for all students with identified and documented disabilities.  
Accommodation determination will be made on a case-by-case basis.  The accommodation 
determination process consists of the following: 

1. Students with disabilities must seek assistance for accommodations specific to their 
disabilities from the Student Assistance Office in a timely manner, preferably early in the 
registration process, or as soon as the disability becomes known.  If not, the Director may not 
be able to fulfill late requests satisfactorily or when needed. 

2. Students must provide current, relevant documentation of their disability to the Student 
Assistance Office that gives a diagnosis of the disability and how it affects their participation 
in course, programs, activities, and facilities at IWCC (Please refer to page 24 for guidelines 
on acceptable documentation).  This documentation is kept confidential and is only shared 
with other college personnel on a need-to-know basis with the consent of the student.  All 
disability documentation will be maintained in a locked file in the Student Assistance Office. 

3. The Student Assistance Office and the student will discuss the student’s disability and how it 
will impact the requirements of the student’s courses.  A decision on accommodations will 
then be made by the Director, taking into consideration the documentation, the 
preferences of the students, available resources, and the requirements of each class.  With 

IWCC NON-DISCRIMINATION POLICY 

The Iowa Western Community College (Merged 
Area XIII) filed assurance of compliance with 
Title VI of the Civil Rights Act of 1964 on 
September 9, 1966, and accepts all 
requirements imposed by or pursuant to the 
regulation.  No person in the United States shall, 
on the ground of race, sex, color, or national 
origin, be excluded from participation in, be 
denied the benefits of, or be otherwise 
subjected to discrimination under any 
programs or activity offered by the College. 
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the consent of the student, the Director reserves the right to consult with other faculty, staff, 
or outside professionals or agencies regarding essential elements and accommodations in 
situations that are new, complex, or sensitive. 

4. The Student Assistance Office will describe the process for the provision of reasonable, 
effective, and appropriate accommodations both verbally and in writing to the student.  The 
following issues will be considered in the accommodations decision-making process:  a). the 
institutional and the student’s rights and responsibilities, b). what accommodations will be 
provided, c). why they will be provided, d). when they will be provided, e). who is responsible 
for providing them, and f). how they will be provided. 

5. The Student Assistance Office will then write a letter for each student’s instructor, per consent 
of the student that verifies the student’s disability and includes a listing of the 
accommodation(s) determined to be effective, appropriate, and reasonable.  The student is 
responsible for delivering these verification letters to faculty.  The Director strongly 
encourages students to contact their instructors personally to discuss their accommodations, 
course expectations, and accommodations early in the semester. 

The responsibility for provision of accommodations is often shared among faculty, students, 
and the Student Assistance Office.  The letter states the accommodations to which students 
are entitled and will also invite faculty to contact the Director if there are concerns or 
questions about the accommodations.  If an initial accommodations decision has been 
found to be unworkable for legitimate reasons or another type of accommodation, which is 
more effective for a specific situation, is brought to light, the Director will reconsider the 
accommodations decision.  Instructors should not compromise essential elements of their 
courses or evaluation standards. 

6. For accommodations pertaining to access to non-academic aspects of the campus 
community such as housing, recreation, safety, counseling, financial aid, transportation, 
health services, employment, insurance, and other co-curricular activities, the Student 
Assistance Office will similarly work with students and appropriate college administrators and 
staff in making these arrangements. 

7. Students with disabilities are responsible for contacting the Student Assistance Office if 
agreed-upon accommodations are not implemented in an effective or timely way or if they 
are experiencing difficulties in other facets of college life.  The Director will work with college 
personnel and students to resolve disagreements or problems regarding recommended 
accommodations or other disability-related issues. 

8. While IWCC does not provide testing to determine disabilities, the Student Assistance Office 
can refer students to other agencies or resources that may be able to help students establish 
the existence of a disability. 

9. IWCC is not required under the ADA to provide personal attendants or personal items.  If 
necessary, arrangements for a personal attendant or personal items must be made by the 
student or his or her family whether services are paid for by an agency or out-of-pocket. 

10. Students with disabilities should process their own registration, follow through and do the 
paperwork for add/drops, follow the catalog procedures to request refunds, and when 
necessary, go to Enrollment Services to process withdrawal.  Students should not rely on 
others to do it unless necessary.  It is important that the student keep the Student Assistance 
Office and program advisors informed of the classes he or she is enrolled in and of any 
changes made. 
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Individual and Institutional Rights and Responsibilities 

Student Rights 

• Equal access to courses, programs, services, jobs, activities, and facilities offered through 
Iowa Western Community College. 

• Equal opportunity to work, learn, and receive reasonable, effective, and appropriate 
accommodations, academic adjustments, and/or auxiliary aids and services. 

• Appropriate confidentiality of all information regarding their disability and to choose to 
whom information about their disability will be disclosed, except as required by law. 

• Information, reasonably available in accessible formats. 
Student Responsibilities 

• Meet qualifications and maintain essential institutional standards for courses, programs, 
services, jobs, and activities (i.e., completing assigned work in courses). 

• Identify himself or herself in a timely manner as an individual with a disability when an 
accommodation is needed and seek information, counsel, and assistance as necessary from 
appropriate sources designated by the college, preferably, prior to the start of classes. 

• Provide documentation from appropriate licensed professional source describing the nature 
of the disability and how it limits the student’s participation in courses, programs, services, 
jobs, activities, and facilities, and recommending the nature of an accommodation to 
provide the student with a disability access and opportunity.  

• Follow published procedures for obtaining effective and appropriate accommodations, 
academic adjustments, and/or auxiliary aids and services. 

Iowa Western Community College Rights 

• Identify and establish essential functions, abilities, skills, knowledge, standards, and criteria for 
courses, programs, jobs, and activities and to evaluate students based on performance. 

• Request and receive, through the Office of Student Assistance, current documentation from 
an appropriate licensed professional source that supports requests for accommodations, 
academic adjustments, and/or auxiliary aids and services. 

• Deny a request for accommodations, academic adjustments, and/or auxiliary aids or 
services if the documentation demonstrates that the request is not warranted or the 
documentation was not received in a timely manner. 

• Select among equally effective and appropriate accommodations, adjustments, and/or 
auxiliary aids and services in consultation with students with documented disabilities and in 
collaboration with faculty and staff that have contact with them. 

• Refuse to make available an accommodation, adjustment, and/or auxiliary aid or service 
that is inappropriate, ineffective, or unreasonable.  This would include any that:  

o Pose as a threat to the health and safety of others 
o Impose a substantial change to an essential element of course curriculum 
o Pose undue financial or administrative burden on Iowa Western Community 

College programs, activities, faculty, or staff. 
Iowa Western Community College Responsibilities 

• Provide information regarding policies and procedures to students with disabilities and 
assure that this information be provided in accessible formats upon request. 

• Ensure that courses, programs, services, jobs, activities, and facilities, when viewed in their 
entirety, are available and usable in the most integrated and appropriate settings. 

• Evaluate students and applicants on their abilities and potentials, not their disabilities. 
• Provide or arrange for effective, appropriate, and reasonable accommodations, 

academic adjustments, and/or auxiliary aids and services for students with identified 
disabilities in courses, programs, services, jobs, and activities. 

• Maintain appropriate confidentiality of records and communication concerning students 
with disabilities except where disclosure is required by the law or authorized student. 
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Complaint Procedure 

Students with disabilities who believe they have been discriminated against based on their 
disability may receive a review of their complaint as follows: 

1. The student should submit a letter to the Student Assistance Office that clearly and 
specifically sets forth the nature of the complaint and the remedy sought.  The submission 
shall be made within the semester in which it arises.  Specific details should include: what the 
issue is, when it occurred, where it occurred, and who was involved.  Also included should be 
any pertinent documentation supporting the complaint, including a listing of possible 
witnesses.  The Director shall investigate the circumstances of the complaint and shall 
attempt to resolve it, using whatever procedures or calling upon any individuals that may be 
helpful toward resolution.  The Director will issue an opinion in writing within ten working days 
of receipt of the complaint.  The college reserves the right to extend this investigation period 
if conditions are so warranted.  The student will be informed if any extension is necessary on 
or before the 10th day of the complaint resolution period. 

2. If a satisfactory resolution of the complaint is not achieved with the Student Assistance 
Office, the complainant may request that the complaint be appealed to the Disability 
Complaint Panel for a hearing.  The student should submit an appeals request in writing to 
the Director within ten working days of receipt of the resolution.  The hearing will be 
convened as soon as possible upon receipt of the request.  The Office of will notify the 
student at least five working days before the hearing of the date, time and location.  The 
student has the right to bring an advisor to the hearing.  If that advisor is private legal 
counsel, the Director must be so notified in order that the college’s legal advisor can be in 
attendance.  All communication regarding the hearing may be verbal, but must be 
confirmed in writing. 

Complaint Panel  

Formal hearings before the Disability Complaint Panel shall be open only to the student, 
witnesses and counsel, except as the panel may otherwise direct.  The panel shall determine all 
matters of procedure, evidence, relevance, and admissibility it deems helpful and fair in the 
total decision process, without regard to judicial rules that could be applicable to such issues.  
After the hearing, the panel shall meet in executive session to decide upon the complaint and 
make its decision.  The decision shall be communicated to the complainant within five working 
days after the panel has sent its decision to the Director. 

3. If the student is not satisfied with the panel’s decision, the student can request that the Vice-
President of Student Services review the case.  The request must be made in writing to the 
Director within seven days of receipt of the panel decision.  The Director will provide all 
materials relevant to the case to the Vice-President for review upon receipt of the request.  
The Vice-President will review the matters in light of the materials presented.  The Vice-
President’s written decision on the case shall be final. 

Disability Complaint Panel 

The Disability Complaint Panel shall consist of the following individuals:  Dean of Student 
Success, Student Assistance Director, a representative from the Instructional Division, and the 
student who is making the complaint.  The student also has the option of having a peer-
appointed representative on the panel if he or she so chooses. 
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Emergency Procedures for Students with Disabilities 

In case of emergency situations, we encourage students who might need assistance to identify 
and discuss, in advance, a “plan of action” with someone who might assist them in leaving the 
building and/or who will inform emergency personnel/campus security of their presence and 
where they are located so that further assistance can be provided.  All students are responsible 
for studying and remembering the important parts of each building they are in, including 
stairways, exits, phone locations, and elevator procedures.  Students with physical challenges 
should prepare for an emergency ahead of time by instructing faculty and classmates on how 
to assist in an emergency.  Instructors who have students in their classes who might have 
problems leaving the building during emergencies should discuss procedures ahead of time.  
Hearing or visually impaired persons working alone in isolated areas, such as study rooms and 
labs, should notify nearby building staff of their location. 
 
Visually Impaired Persons 
Most visually impaired persons will be familiar with the immediate area they are in.  In the event 
of an emergency, tell the person the nature of the emergency and offer to guide him or her to 
the nearest exit.  Have the person take your elbow and escort him or her (this is the preferred 
method when acting as a “sighted guide”).  As you walk, tell the person where you are and 
advise of any obstacles.  When you have reached safety, orient the person to where he or she is 
and ask if any further assistance is needed. 
 
Deaf or Hard of Hearing Persons 
Although some modern buildings are equipped with flashing light alarms, many buildings are 
equipped with sound alarms.  Therefore, persons who are deaf or hard of hearing may not 
perceive emergency alarms and an alternative warning technique is required.  Two methods 
are:  1).  Writing a note telling what the emergency is and the nearest evacuation route.  For 
example: “Fire – out rear door to the right and down.  Now!”  2). Turning the light switch on and 
off to gain attention, then indicating through gestures or writing of the danger and what to do. 

 
Persons Using Crutches, Canes, or Walkers 
Such persons should be treated as if they were injured persons for evacuations purposes.  
Carrying options include using a two-person lock arm position or having the person sit in a sturdy 
chair, preferably one with arms*.  

 
Non-Ambulatory Persons 
Most non-ambulatory persons will be able to exit safely without assistance if on the ground floor.  
Some people have minimal ability to move and lifting them may be dangerous to their well-
being*. Their needs and preferences will vary, so always consult the person as to his or her 
preference with regard to: 

• Ways of being removed from the wheelchair. 
• The number of people necessary for assistance. 
• Whether a set cushion or pad should be brought along with if removed from the chair. 
• Whether to extend or bend extremities when lifting because of pain, catheter, leg bags, 

spasticity, braces, etc.  Being carried forward or backward on a flight of stairs. 
• After-care if removed from the wheelchair (i.e., whether a stretcher, chair with cushion 

pad, car seat, or perhaps paramedic assistance is necessary). 

*If there is any concern about being able to safely move the person – call 911 and allow trained 

emergency responders to evacuate the individual. 
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Emergency Situations: Additional Things to Consider 

� Wheelchairs have many movable or weak parts that were not constructed to withstand the 
stress of lifting (i.e., the seat bar, foot plates, wheels, moveable arm rests). 

� Some people in wheelchairs may have electrical artificial respirators attached.  They should 
be given priority assistance if there is smoke or there are fumes, as their ability to breathe is 
seriously jeopardized. 

� Some people have no upper trunk or neck strength. 

� If the wheelchair is left behind, remove it from the stairwell and place it so it does not block 
others. 

� Remove the batteries from a power wheelchair before attempting to transport it.  Make sure 
the footrests are locked and the motor is off. 

� If a seat belt is available, secure the person in the chair. 

� If carrying a person more than three flights, a relay team arrangement may be needed. 

� In the event of emergency, people in wheelchairs and other disabled persons should 
observe the following procedures for evacuation: 

1. All persons shall move toward the nearest marked exit.  As a first choice, the wheelchair 
occupant or other disabled person may attempt to use the elevator (except in case of 
fire or earthquake). 

2. As a second choice, when a wheelchair occupant reaches an obstruction, such as a 
stairway, the person should request assistance from others in the area. 

o Note:  It is suggested that the wheelchair occupant or other person with a 
disability, when possible, prepare for emergencies ahead of time by learning the 
locations of exit corridors and smoke tower stairwells and by showing a classmate 
or instructor how to assist him or her in case of emergency. 

3. If the above choices are not successful or available, the wheelchair occupant or other 
person with a disability should stay in the exit corridor or on the landing in the smoke 
tower stairwell.  He or she should continue to call for help until rescued.  Persons who 
cannot speak loudly should carry a whistle or have some other means of attracting the 
attention of others. 

o Note:  All exit corridors and smoke tower stairwells are marked with exit signs and 
are protected with self-enclosing fire-rate doors.  These are the safest areas 
during and emergency.  Fire and police rescue personnel will first check all exit 
corridors and ext stairwells for any trapped persons. 
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Accommodations 

Common Academic Services and Modifications 
Appropriate and effective accommodations are individualized and flexible, based on the 
nature of the disability and the academic environment.  Below is a partial list of common 
academic accommodations which will be coordinated through the Office of Academic 
Support and Student Assistance in collaboration with faculty and other pertinent offices on 
campus. 
 
• Accessible classroom, location, furniture 
• Advance notice of assignments 
• Time extensions for in-class assignments 

and exams 
• Assistive technology 
• Note-takers, lab/library assistants, readers, 

sign language interpreters 

• Taped textbooks and lectures 
• Course materials in alternative formats 
• Syllabus made available before semester 

starts 
• Exam modifications 
• Course substitutions

 
 
Course Substitutions 
All students must be qualified to participate in any program of academic study with or without 
reasonable accommodations.  Therefore, students with disabilities are not excused from course 
prerequisites, GPA requirements, or degree requirements.  However, in some limited 
circumstances, it may be appropriate for a substitution of course requirements.  Such 
accommodations are made only when it is clear that the student’s disability makes completion 
of the requirement impossible and that such an accommodation does not alter the integrity of 
the academic program. 

Consideration of a substitution is done on a case-by-case basis and the final decision rests with 
the dean of the student’s school.  Evidence of a disabling condition affecting the skills needed 
for the required course must be provided to the Office of Student Assistance.  The Student 
Assistance Office will work with the appropriate deans to determine if a course substitution is 
warranted.  Course adaptation or accommodations must be considered before a substitution is 
granted. 

 
Non-Academic Accommodations 
Below is a partial list of common accommodations for college sponsored activities and 
programs outside of the classroom for students with documented disabilities.  The Office of 
Student Assistance, in collaboration with pertinent offices on campus, coordinate these 
accommodations on a case-by-case basis according to the nature of the disability: 

• Fully accessible residence hall 
• Alternative meal plans 
• Access to handicapped parking spaces 
• Remote door openers 
• Access to recreation, equipment, and 

facilities 
• Spectator access to college activities 

• Advanced registration 
• Informational materials made available 

in alternate formats 
• Closed captioning for televisions 
• Sign language interpreters for college-

sponsored programs
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Specific Disabilities 

Definitions, considerations, and possible in-class and out-of-class modifications or strategies will 
be applied on a case-by-case basis.  Based upon a student’s documented disability, the 
following are possible modifications and strategies.  This information is provided as an example 
only. Refer students to the Office of Student Assistance for assistance and support services. 

Attention Deficit Disorder (ADD) 
The essential feature of ADD, with or without hyperactivity, is a persistent pattern of inattention, 
hyperactivity, and impulsivity that is more frequent and severe than observed in individuals at a 
comparable level of development.  Arising in childhood, it is attributed neither to gross sensory, 
language or motor impairment, not to mental retardation or severe emotional disturbance.   

 
ADD is documented through a comprehensive evaluation that 
establishes a diagnosis, rules out other causes, and determines 
the presence or absence of other conditions.  Evaluations 
often include intelligence testing plus an assessment of 
academic, social, and emotional functioning, and 
developmental abilities.  Measures of attention span and 
impulsivity will also be used.  A medical exam by a physician is 
also important.  Diagnostic criteria include onset of behaviors 
before age six and evidence of behaviors in at least two 
different settings (i.e., school, home, work).  Characteristics 
include difficulty with sustained attention, following instructions, 
organization of tasks and activities, and procrastination. 

 
Students with ADD may have accompanying learning disabilities or other disabilities such as 
anxiety or depression that can impact their college learning experience.  Accommodations for 
students with learning disabilities may be appropriate for students with ADD.  One major 
difference between ADD and learning disabilities is that some symptoms of ADD respond to 
medication.  There is no known medical treatment for learning disabilities. 

 

Suggestions for assisting students with ADD include:  

• Detailed syllabus, outlines, graphic organizers, etc., help organize information.  
• Classroom and course expectations (i.e., assignments, attendance, deadlines, 

participation, etc.) should be made as clear and specific as possible.  
• Highlighting and summarizing key concepts and terms in lecture to help with focus.  
• Faculty and staff should be sensitive to the impacts of ADD (and possibly the medication) 

yet consistent regarding expectations and deadlines.  
• Faculty and staff should be aware that students with ADD may have difficulty completing 

long-term assignments; consequently, any support in this area (referral to The Student 
Assistance Office, providing more structure, working individually with students, etc.) is 
valuable.  

• Students with ADD often require more ongoing feedback regarding academic 
performance. 
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Blind and Visually Impaired 
In order to be considered blind or visually impaired, a disorder in the function of the eye must 
have at least one of the following characteristics:  

1. Visual acuity of 20-200 – the legally blind person can see at 20 feet what the average-
sighted person can see at 200 

2. Low vision – limited or diminished vision that cannot be corrected with standard lenses 
3. Partial sight – the field of vision is impaired because of illness, a degenerative syndrome, 

or trauma. 
  
Most students with visual disabilities are not totally blind, but have low vision.  Of those who are 
blind, only about half read Braille.  It is important to understand that students with visual 
impairments must plan in advance to get their course materials in alternative format.  Texts are 
available from a variety of resources, such as the Recordings for the Blind and Dyslexics (RFB&D).  
If materials are not available through these resources, the Office of Student Assistance will assist 
the student in finding alternate formats. Students need to request a course syllabus or list of 
required at least two months before the start of the semester (RFB&D requires a six to eight week 
notice) or IWCC cannot guarantee that the alternate format text will be available in time.   
  

Hearing Disabilities 
There are two categories of hearing loss: pre-lingually deaf and post-lingually deaf.  Individuals 
who are pre-lingually deaf (deafened before the acquisition of a spoken language) generally 
use American Sign Language (ASL) or another signed language system.  Individuals who are 
post-lingually deaf have had the opportunity to acquire some form of spoken language, 
although they may not have complete mastery of that spoken language.  Some post-lingually 
deaf persons have learned sign language and prefer to have a sign language interpreter. 
Others would prefer to use an oral interpreter, real-time transcription (CART and C-Print), assistive 
listening devices (ALD) or note-taking services.  
 
Some students who have residual hearing may relay on lip reading and use hearing aids or 
assistive listening devices.  Hearing aids amplify all sounds and can make small noises such as air 
conditioners, hissing light fixtures, and traffic noise overwhelming.  Lip reading students usually 
comprehend only about 30-40% of what is said and have difficulty understanding instructors who 
cover their lips, face the chalkboard, move around, or wear a mustache.  Class discussions can 
also be problematic. 
 

Suggestions for assisting students with visual impairments include:  

• Provide enlarged print materials and reserve front row seating for students with low vision.  
• Most instructional materials can be Brailed or put on audio tape. 
• Information on chalkboards or overheads should be as large and clear as possible.  All 

visual information should be read aloud or described.  Verbal description should also 
accompany classroom activities.  

• Lab/field experiences may require teaming student with a sighted classmate/lab partner. 
• During class discussions, acknowledge the speaker by name.  
• Determine whether any additional or specialized lighting is necessary and request it 

through Office of Academic Support and Student Assistance.  
• Trained guide dogs (or other service animals) are working animals; therefore, they should 

be treated as such.  Service animals are permitted anywhere on campus. 



I O W A  W E S T E R N  C O M M U N I T Y  C O L L E G E  

D I S A B I L I T Y  S E R V I C E S  H A N D B O O K  

 16 

Persons who are deaf or hard of hearing are impacted in their acquisition and use of spoken 
language. Therefore, the comprehension and expression of English in a written form could pose 
a difficulty for them.  

 

Learning Disabilities 

Definition of a Learning Disability 

A general term that refers to a heterogeneous group of disorders manifested by significant 
difficulties in the acquisition and use of listening, speaking, reading, writing, reasoning, or 
mathematical abilities.  These disorders are intrinsic to the individuals, presumed to be due to 
central nervous system dysfunction, and may occur across the life span.  Problems in self-
regulatory behaviors, social perception, and social interaction may exist with the learning 
disability.  Although learning disabilities may occur concomitantly with other disabling conditions 
(i.e., sensory impairment, mental retardation, serious emotional disturbances) or with extrinsic 
influences (i.e., cultural differences, insufficient or inappropriate instruction), they are not the 
result of those conditions or influences. 

From the National Joint Committee on Learning Disabilities 
 

A learning disability is a clinical diagnosis of a specific cognitive processing deficit that affects 
academic achievement (i.e., reading, written language, mathematics, etc.).  Learning 
disabilities must be documented through a series of intellectual, cognitive, and achievement 
skills testing.  The testing indicates that there is a learning disability when there is a discrepancy 
between the student’s achievement skills and intellectual capacity.  The presence of a learning 
disability does not mean that the individual has low intelligence.  Students with learning 
disabilities usually have average or above-average intelligence.  Learning disabilities are not the 
same as mental retardation or emotional disorders.  Learning disabilities are permanent.  
However, students who haven’t been tested within three years prior to entering college should 
be retested in order to determine their current level of academic functioning. 
 
Some typical classroom accommodations: 

• Extended time to complete an in-
class assignment or test 

• Provide copies of transparencies or 
overheads 

Suggestions for assisting students who are deaf or hard of hearing include:  

• Note-takers enable the student to pay full attention to the instructor. 
• Pairing the student with a hearing student for in-class assignments or labs. 
• Always talk directly to the student, not the interpreter or captionist.  It is not necessary to 

preface statements or questions with "tell him" or "ask her."  All questions and comments 
should be directed to the student.  The interpreter is the communication facilitator and 
will interpret any interactions you wish to have with the student.  

• Overheads and handouts are an effective way of communicating information.  Also 
make a copy of these available to the interpreter.  

• Check to see if videos or films are captioned.   
• Speak at a moderate rate, especially when reading material aloud.  The interpreter is 

often a sentence or two behind the speaker; so, the deaf student may be delayed in 
contributing ideas.  Control pace of class discussions to allow for participation.  

• If a student does not understand a question posed to them, repeat or rephrase the 
question to be more readily understood by the deaf student.  Without the interpreter, 
pencil and paper are an effective method of communication.   

• When you hear first person pronouns coming from the interpreter, remember he/she is 
speaking for the deaf person, and is not personally participating or offering opinions.  
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• Taped textbooks 
• Providing alternate testing 

arrangements, such as a quiet 
environment or oral responses 

• Using a tape recorder or note-taker 
for lectures

 

 

Physical Disabilities and/or Systemic Illnesses 
Physical disabilities and systemic illnesses refer to a heterogeneous group of chronic body 
centered impairments, injuries and/or illnesses that include but are not limited to mobility 
impairments, multiple sclerosis, cerebral palsy, chemical sensitivities, spinal cord injuries, cancer, 
AIDS, muscular dystrophy, and spina-bifida.  Students with physical disabilities and/or systemic 
illnesses are often impacted with respect to paths of travel and building/classroom accessibility.  
 
Typical mobility-related accommodations: 
• Extra time for tests if there are manual dexterity problems or provide alternative 

arrangements (i.e., tests on computer, using a scribe, audio taping responses, or oral tests)  
• Extra time for assignments due to slow writing speed or medical concerns 

 

Suggestions for assisting students with learning disabilities include: 

• Provide materials such as a detailed syllabus, outlines, pre-organizers, lecture summaries, 
and graphic organizers to help the student organize information.  

• Classroom and course expectations (i.e., assignments, attendance, deadlines, 
participation, etc.) should be made as clear and specific as possible.  

• Highlighting and summarizing key concepts and terms in lecture to help with focus.  
• Students with learning disabilities may have a history of academic struggles. 

Consequently, patience and a positive attitude are important.  
• Students should be encouraged to meet individually with faculty for clarification of 

course information.  
• When possible, provide information in both visual and auditory modes. Handouts and 

specific explanations are helpful.  
• Encourage peer study groups.  
• Students with learning disabilities may need more time to process information.  Therefore, 

they may need more time to respond to questions or to complete assignments in class. 

Suggestions for assisting students with physical disabilities and/or systemic illnesses include:  

• Be conscious of classroom/office accessibility and request necessary adaptations. (i.e., height of 
desk or table should be adjusted for a wheelchair, allow sufficient space for wheelchair mobility).  

• Provide the least restrictive and most inclusive setting possible.  
• When communicating with a person in a wheelchair, it is preferable to sit down.  
• If a room/building is not accessible, contact the Student Assistance Director who will address 

accessibility, possibly including relocation of class or activity.  
• Breakdown of assistive technologies may cause absence, tardiness, or an interruption in course 

work.  Be sensitive and aware of this possibility. 
• The impacts of systemic illnesses are often unpredictable; consequently, students may miss classes 

or may have difficulty meeting deadlines for assignments.  Individualized response may be 
necessary, including requesting documentation from physician.  The Student Assistance Office can 
provide technical assistance regarding rights and responsibilities of students, staff, and faculty in 
these situations. Attendance requirements cannot usually be accommodated or waived.  

• Never lift or carry an individual with a disability without the person's permission.  
• Trained guide dogs (or other service animals) are working animals; therefore, they should be 

treated as such. THEY ARE NOT PETS. Service animals are permitted anywhere on campus. 
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Psychological Disabilities 
A psychological disability is defined as any persistent psychiatric or psychological disorder 
resulting in impairment of educational, social, or vocational functioning.  Psychological 
disabilities include, but are not limited to, schizophrenia, severe depression, anxiety and/or panic 
disorders, bipolar disorder, phobias, and personality disorders.  Although psychological disabilities 
can be unpredictable, with appropriate medical management, most can be effectively 
controlled.  However, medication can also cause varying impacts.  Psychological disabilities are 
cyclical in nature, and symptoms can become more apparent at different times in the semester.  
 
Although relatively rare, serious disruptive behaviors can be associated with a psychological 
disorder, however, it should not be dealt with as a health or disability issue.  If disruptive behavior 
persists or a code of conduct is violated, faculty and staff should treat it as a disciplinary issue 
and follow appropriate procedures accordingly. 

Speech and Language Disorders 
Speech and language disorders refer to problems in communication and related areas such as 
oral motor functions.  Speech disorders include difficulties with articulation or phonological 
disorders, pitch, volume, or voice quality.  It impacts one's ability to understand and/or use words 
in context.  

Traumatic Brain Injury (Head Injury) 
Traumatic Brain Injury (TBI) – an acquired injury caused by an external physical force, resulting in 
total or partial functional disability or psychosocial impairment, or both, that adversely affects a 
person's educational performance.  Term applies to open and closed head injuries resulting in 
impairments in one or more areas, such as cognition; language; memory; attention reasoning; 
abstract thinking; judgment; problem-solving; sensory, perceptual, motor abilities; psychosocial 
behavior; physical functions; mental fatigue, information processing, and speech.  
 

 
 

Suggestions for assisting students with psychological disabilities include:  

• Be aware that the student with a psychological disability may exhibit distractibility, 
difficulty with concentration and multi-tasking, drowsiness problems with time 
management and follow-through, listlessness, social detachment, and inconsistency, etc.  

• Be flexible regarding class attendance if student's absences are due to the disability and 
supported by appropriate documentation.  

• In the event of prolonged absences because of the disability, faculty should meet with 
the student to discuss options regarding completion of the course (i.e., consideration of 
an incomplete rather than a failure). 

Suggestions for assisting students with speech and language disorders include:  

• Students may need additional time (wait time) to respond.  
• Students may use speech enhancers, which, again, means that wait time is important. 

Suggestions for assisting students with traumatic brain injury include:  

• Students may experience enormous sense of loss and/or frustration associated with injury.  
• Assistance with memorization, organization, and attention. 
• Strategies appropriate for students with learning disabilities are also appropriate for TBI. 
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Information for Students and Parents 
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Transitioning Into College 

Students should be aware that colleges and universities are not all alike. Their missions or 
purposes, entrance criteria, programs of study, and requirements for certifications, associate 
degrees, and baccalaureate degrees vary.  Similarly, students with disabilities are not all alike. 
Their goals, strengths, and weaknesses vary.  Students with disabilities, who will choose to 
continue their formal education beyond high school, need to take a variety of preparatory steps 
to get ready for college while in high school.  In addition, they need to make real choices 
regarding their goals after high school well before their senior years to maximize their options. 
 
Developing Self Knowledge 
Developing knowledge about one's self the nature of one's disabilities as well as one's personal 
and academic strengths and weaknesses is vital in getting ready for college.  Students need to 
become familiar with how they learn best.  Many successful students with disabilities acquire 
compensatory strategies to help them plan, complete, and evaluate projects and to take an 
active role in shaping their environments.  They need to learn how to apply strategies flexibly, 
and how to modify or create strategies fluently to fit new learning situations. 
 
Self-Advocacy 
• Self-advocates are people who can speak up in logical, clear, and positive language to 

communicate about their needs.  Self-advocates take responsibility for themselves.  To be a 
self-advocate, each student must learn to understand his or her particular type of disability 
and individual strengths and weaknesses.  They must be aware of their own learning styles. 

• Most importantly, high school students with disabilities need to become comfortable with 
describing to others both their disability and their academic-related needs.  At the college 
level, the student alone will hold the responsibility for self-identification and advocacy. 

• Practice self-advocacy while still in high school.  For example, some students with learning 
disabilities develop self-advocacy skills through participating in the discussions to determine 
the Individualized Education Program (IEP) and/or the Support for Accommodation Request 
(SAR).  Armed with knowledge about learning strengths and weaknesses, the student can be 
a valued member of the planning team. 

• Develop strengths and learn about areas of interest.  Students, with or without disabilities, 
often participate in sports, music, or social activities after school.  Others try working in a 
variety of jobs or community volunteer projects.  Activities in which a student can excel can 
help to build the self-esteem necessary to succeed in other areas. 

 
Understanding Legal Rights and Responsibilities 
High school students with disabilities and their parents must understand their rights under Section 
504 of the Rehabilitation Act and the ADA (which guarantee the civil rights of persons with 
disabilities) and how these differ from the rights and services they received under the Individuals 
with Disabilities Education Act (IDEA). 
 
Under IDEA, which is the legislation that guarantees a free appropriate public education and 
governs the provision of special education services to students with disabilities in elementary and 
secondary schools, the school is responsible for identifying students with disabilities, for providing 
all necessary assessments, and for monitoring the provision of special education services.  These 
special education services, which are described in detail in a student's Individualized Education 
Program (IEP), could significantly alter the requirements of the "standard" high school academic 
program. Requirements for high school diplomas may be changed under IDEA, as well. For 
example, dependent on their particular disabilities, some students' programs of study under IDEA 
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may not include certain language, mathematics, or science courses that are usually required 
courses for a diploma. 
 
However, IDEA does not apply to higher education.  Colleges and universities do not offer 
"special" education.  Under Section 504 and the ADA, colleges and universities are prohibited 
from discriminating against a person because of disability. Institutions must provide reasonable 
modifications, accommodations, or auxiliary aids which will enable qualified students to have 
access to, participate in, and benefit from the full range of the educational programs and 
activities which are offered to all students on campus. 
 
Examples, which may assist students with disabilities, include, but are not limited to, the use of 
readers, note-takers, extra time to complete exams, and/or alternate test formats.  Decisions 
regarding the exact accommodations to be provided are made on an individualized basis, and 
the college or university has the flexibility to select the specific aid or service it provides, as long 
as it is effective. Colleges and universities are not required by law to provide aides, services, or 
devices for personal use or study.  
 
Unlike elementary and secondary schools, postsecondary institutions are not required to design 
special academic programs for students with disabilities. Postsecondary institutions are required 
to provide accommodative services so that qualified students with disabilities will have equal 
access to the regular academic program. After equal access is provided, it is everyone's own 
responsibility to do well, or not do well. Section 504 and the ADA do not require postsecondary 
institutions to alter their requirements for either admissions or for graduation. 
 
Changes in Level of Responsibility 
Students with disabilities need to know that the level of responsibility regarding the provision of 
services changes after high school. As mentioned above, throughout the elementary and 
secondary years, it is the responsibility of the school system to identify students with disabilities 
and to initiate the delivery of special education services. 
 
However, while Section 504/ADA require postsecondary institutions to provide accommodative 
services to students with disabilities, once admitted to a college or university it is the student's 
responsibility to self-identify and provide documentation of the disability.  
 
Transition Planning for College 
Leaving high school is an eventuality that all students face.  Under the IDEA preparing for this 
transition has been formalized by requiring that the IEP for each student receiving special 
education services include a statement of the transition services needed.  It documents the 
student's disabilities, describes specific courses for the student to take, accommodative services 
for the school to provide, notes post-high school plans, and identifies linkages with relevant 
community agencies, such as Vocational Rehabilitation Services.  Students with disabilities 
planning to go to college are encouraged to be active in the transition planning process.  
 

Transitioning Tip 

Accommodative services are essential to the success of many students with disabilities. Prior 
to the IEP meeting at which the services will be listed, students should try out various 
accommodations, which have proven successful to others. These may include:  
• Listening to a tape recording of written material while reading it 
• Using extended time to complete exams (usually time and a half) 
• Using a computer to write out exams or papers Taking the exam in a quiet place without 

distraction of other students or intrusive noises 
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Documentation of a Learning Disability 
A high school student with a learning disability is one who has been evaluated by professionals. 
Such professionals (a school psychologist or educational diagnostician), after reviewing the 
results of various tests and other evidence, provide for each student a written diagnosis that a 
learning disability exists. Recommendations for accommodative services and programs are also 
usually part of the written document. This document can serve as a vehicle for the student to 
understand his or her strengths and weaknesses, as well as a "ticket" to obtain the 
accommodative services necessary to participate in regular college programs.  
 

 
IDEA requires reevaluations to be conducted at least every three years; therefore, students with 
learning disabilities may be wise to have a comprehensive reevaluation conducted close to 
high school graduation time.  This will ensure, for students who are going directly into 
postsecondary education, that the documentation that they take with them will be timely.  If the 
student is unable to be evaluated close to graduation from high school, it is possible that a 
college or university, after receiving documentation, may decide that the documentation is too 
old.  This may occur if the college or university feels that the information does not adequately 
describe the student's current academic strengths and weaknesses, learning styles, etc.  Such 
current information can be invaluable in determining the most appropriate accommodations for 
the student.   
 

The importance of listing the accommodative services for each student in the IEP cannot be 
emphasized strongly enough. The types of accommodations students may receive when taking 
standardized college admissions tests or licensing examinations may depend on the evidence of 
having received them in high school. 
 
Admissions Tests and Accommodations 
If the colleges on the student's short list require standardized test scores, the following information 
is important to understand.  With proper documentation, high school students with learning 
disabilities may take standardized college admissions tests, such as the PSAT, SAT, and ACT, with 
individually determined accommodations.  Examples of such accommodations for students with 
learning disabilities may include: 
 
• individual administration of the test 
• audiocassette tape or large print test 

editions 

• special answer sheets 
• extended testing time

However, the rules and procedures vary for taking each of the standardized tests with 
accommodations, and students should contact the agency that administers each standardized 
test that he or she will need to take for specific information. 

Transitioning Tips 

• Students and parents should study and discuss the documentation in order to fully understand 
what it conveys about the student's strengths, weaknesses, and recommended 
accommodative services.  If the report is not clear, discuss it with the school psychologist or 
whoever has prepared it. 

• Many high schools routinely destroy copies of student records after a predetermined 
number of years.  As students with learning disabilities will need copies of select items in 
their records to show to the college or university as documentation of their disability, 
students should make sure that they have complete copies of all of their records upon 
leaving high school. 
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CHOOSING A COLLEGE 

Questions to ask the Office of Academic Support and Student Assistance 
 
1. Does this college require standardized 

college admissions test scores?  If so, 
what is the range of scores for those 
admitted? 

2. For how many students with disabilities 
does the campus currently provide 
services? 

3. What are their major fields of study? 
4. What types of academic 

accommodations are typically provided 
to students with disabilities on your 
campus? 

5. Will this college provide the specific 
accommodations that I need? 

6. What records or documentation of a 
disability are necessary to arrange 
academic accommodations for 
admitted students? 

7. How is the confidentiality of applicants' 
records, as well as those of enrolled 
students, protected?  

8. How is information related to the 
documentation of a disability used? By 
whom? 

9. Does the college have someone 
available who is trained and 
understands the needs of adults with 
disabilities? 

10. What academic and personal 
characteristics have been found 
important for students with disabilities to 
succeed at this college? 

11. What is the tuition? Are there additional 
fees for disability-related services? 

12. If so, what services beyond those 
required by Section 504 and the ADA do 
you get for those fees?

 

In The Meantime… 
There are a number of additional ways that high school students with disabilities can prepare for 
college. Students should consider the following:  
• Take courses in high school that will help prepare for college.   
• Consider internships, part-time jobs, or community service that will develop necessary skills. 
• Consider enrolling in a summer pre-college program in either the summer before or after the 

high school senior year.  Such short-term experiences have been shown to be incredibly 
helpful in giving students a feel for what college or university life will be like.  

• Contact the local Vocational Rehabilitation (VR) agency and investigate eligibility 
requirements.  VR agencies may offer a variety of services to eligible students with learning 
disabilities, including vocational assessment, tuition assistance, or testing services. 

• Explore sources of financing the college education.  Most families need financial assistance 
to pay the costs of attending college.   

• Join one of the national organizations, which provide support not only to students with 
disabilities, but also to parents and professionals, as well. Participation in the activities of such 
organizations is an excellent way to build confidence, to increase disability awareness and 
disability-related knowledge, and to get information about special programs and resources. 

 
 
 
 
 
 
 
 
 

Portions of this section were adapted from “Getting Ready for College: Advising High School Students with Learning Disabilities” 
(Spring 1995) by Vickie M. Barr, Rhona C. Hartman, and Stephen A. Spillane, PhD.  The George Washington University, HEATH Resource 
Center, 2121 K Street, NW Suite 220, Washington, DC 20037.  http://www.heath.gwu.edu 
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Documentation Guidelines 
(As recommended by the Association on Higher Education and Disabilities) 
 
Documentation for Physical Disabilities – Should include, but not be limited to the following:  

1. Name, title, professional credentials of the evaluator, and signed and dated.  
2. A current medical diagnosis including appropriate medical reports, relevant medical 

history, and a clinical summary should be provided. 
3. Documentation should indicate a substantial limitation and may include any prior history 

of accommodations needed.  
4. Reasonable accommodations specific to the diagnosed disability with an explanation as 

to why each accommodation is recommended.  
 
Documentation Guidelines for Psychiatric/Psychological Disabilities – A diagnosis by a licensed 
mental health professional, which includes licensed clinical social workers (LVSW), licensed 
professional counselor (LPC), psychologists, psychiatrists, neurologists, is required.  
Recommended documentation includes:  

1. Statement of disability, including DSM-IV diagnosis and summary of present symptoms 
2. Documentation for eligibility should be current, preferably within the last three years; (the 

age of acceptable documentation is dependent upon the disabling condition, the 
current status of the student and the student's request for accommodations) 

3. Summary of assessment procedures and evaluation instruments used to make diagnosis 
and a summary of evaluation results, including standardized or percentile scores 

4. Medical information relating to the student's needs to include the impact of medication 
on the student's ability to meet the demands of the post-secondary environment 

5. A statement of the functional impact or limitations of the disability on learning or other 
major life activity and the degree to which it impacts the individual in the learning 
context for which accommodations are being requested 

6. Further assessment by an appropriate professional may be required if co-existing learning 
disabilities or other disabling conditions are indicated.   

 
Guidelines for Learning Disorder Documentation  

1. All reports should be current, on letterhead, typed, dated, signed, and otherwise legible.  
2. Psycho-educational documentation should include: a summary of a comprehensive 

interview; a comprehensive assessment of aptitude; a comprehensive academic 
achievement battery; an assessment of specific areas of information processing; 
evidence that the evaluator has ruled out alternative explanations for academic 
problems such as poor educational background, poor motivation, poor study skills, 
emotional problems, etc.; a detailed description of how this impairment significantly limits 
a major life activity in an academic setting.  

3. The current psycho-educational evaluation should be provided by a licensed 
psychologist or appropriately credentialed psycho-educational professional.  

4. In order to make an informed decision about the student's learning disorder and need for 
accommodation, the report should provide the following: the nature of the learning 
disorder and the specific diagnosis as delineated in the DSM-IV or current edition; a 
description of the severity and longevity of the condition; recommendations regarding 
treatment needs in the future and effective post secondary compensatory; strategies in 
order to accommodate the student's specific learning deficits.  

 
Requirements for Attention Deficit Hyperactivity Disorder Documentation – Evaluations for ADHD 
should follow the general guidelines above and also provide the following information: a list of 
instruments/procedures used to diagnose the disorder; a description of the symptoms which 
meet the criteria for this diagnosis with approximate date of onset; information about past 
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and/or current use of appropriate medications used to treat this disorder; recommendations 
regarding the need for consultation by a physician if the student has not previously used 
medication as a part of the treatment program.  
 

Acceptable Basic Test Batteries for Determination of LD/ADHD in College Students 

The following is considered a basic list of recommended tests.  Special situations may require 
other tests to be used.  When previous testing is reviewed comparable tests will be accepted. 
 

Intelligence Wechsler Adult Intelligence Scale-III 
Reading 

(decoding/comprehension) 
Appropriate sub-tests Woodcock-Johnson Psycho-educational Battery-R or Nelson-Denny 
Reading Test 

Math 

(calc./applied problems) 
Appropriate sub-tests Woodcock-Johnson Psycho-educational Battery-R or Detroit Tests of 
Learning Aptitude 

Written Expression Spontaneous writing sample (expository essay), Appropriate sub-tests Woodcock-Johnson 
Psycho-educational Battery-R, or Wide Range Achievement Test (spelling only) 

Oral Expression Peabody Picture Vocabulary Tests or Event description (scored holistically) 
Information Processing Memory – California Verbal Learning Test, Memory sub-tests of WJ-R , or Wechsler Memory 

Scales  
Visual Processing – Appropriate WJ-R sub-tests,  Bender Gestalt, or Test of Visual 
Perception Skills  
Auditory Processing –Appropriate WJ-R sub-tests, Goldman-Firstoe-Woodcock Test of 
Auditory Discrimination 

ADHD Comprehensive Developmental History  and  Structured ADHD Interview (similar to 
Barkley's)  
Retrospective Rating Scales (parent and child) – ADHD Behavior Checklist or Wender 
Utah Rating Scale  
Rating Scales Covering Current Behavior  – Brown ADD Scales or Attention-Deficit Scale 
for Adults 

 
Please note that if you are a high school student relying upon an Individualized Education 
Program (IEP) as documentation, many times the IEPs do not document an actual diagnosis and 
are sometimes no longer sufficient, by themselves, for a student to receive accommodations.  
However, IEPs are still helpful and beneficial to have on file with the Academic Support/Student 
Assistance Office.  If submitting an IEP as documentation, some things to keep in mind are: 

• IEP should be current and specific when describing student's identified areas of need. 
• Include the most recent educational assessments, such as the Woodcock-Johnson. 
• If testing is older than three years, the school psychologist should provide a written 

statement that outlines or summarizes the student’s disability and his or her current 
performance level. 

Your Privacy Rights at College 
 
Any information regarding disability gained from medical examinations or appropriate post-admissions 
inquiry shall be considered confidential and shall be shared with others within the institution on a need-to-
know basis only. In other words, other individuals shall have access to disability-related information only in-
so-far as it impacts on their functioning or involvement with that individual. 

The Impact of Section 504 on Postsecondary Education 
Association on Higher Education and Disability - AHEAD 

Faculty members do not have a right or a need to access diagnostic or other information 
regarding a student's disability.  They only need to know what accommodations are necessary/ 
appropriate to meet the student's disability-related needs, and then only with permission of the 
student.  Disability-related information should be kept in separate files with access limited to 
appropriate personnel.  Documentation of disability should be held by a single source within the 
institution, with limited access, in order to protect the confidentiality of persons with disabilities. 
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Housing Accommodations 

Disability-related housing accommodations should be arranged as follows: 
• Students with disabilities must follow the established Housing Office sign-up procedures. 
• Students with disabilities requesting housing accommodations should also contact the 

Student Assistance Director and identify accommodations needed.  
• Along with the Housing Office, the Director will determine appropriate accommodations. 
• All requests must be initiated at least four weeks prior to scheduled housing assignments. 
• Students must provide documentation (see below for specific information). 
 

 

Parking Services 

Student must obtain and display a current Iowa Western Community College parking permit and 
a valid state disability access placard in order to park in accessible parking spaces.  A campus 
map with information about disability access including the location of curb cuts, accessible 
parking, and elevators is available in the Office of Student Assistance. 

Documentation Guidelines for Housing Accommodations 

 
The provision of all reasonable accommodations and services is based upon assessment of the impact 
of the student’s disabilities.  Documentation must be timely.  Evaluation must have been completed 
within three years of date of submission and review.   Therefore, it is in the student’s best interest to 
provide recent and appropriate documentation relevant to the student’s living environment.  It may 
be appropriate to update the documentation, since the purpose of the documentation is to 
determine the student’s current need for accommodations.  
 
Students making requests for housing accommodations due to disabilities must provide the following 
documentation: 
• Medical or clinical diagnosis of the disability by a licensed professional in the appropriate area of 

specialization. 
• Name of the assessment instrument(s) used.  
• Clearly define the impact of the disability on the student’s housing needs. 
• Severity factors of the disability must be stated. 
• Prescriptive treatments and/or medications must be noted. 
• Housing requests must be directly related to the diagnosed disability and must be directly related 

to the housing needs of the student. 
• Recommendations that would assist the Housing Department in serving the student. 

 
All documentation should be on letterhead, typed, dated, signed and otherwise legible.  If 
accommodations are not clearly identified in the documentation, the Academic Support/Student 
Assistance Coordinator will seek clarification and, if necessary, more information.  The final 
determination for providing appropriate and reasonable accommodations rests with the college. 



I O W A  W E S T E R N  C O M M U N I T Y  C O L L E G E  

D I S A B I L I T Y  S E R V I C E S  H A N D B O O K  

 27 

Student Accessibility Checklist 

Introduction 
When many students enter college for the first time, they experience some confusion because of 
the uniqueness posed by the setting and the activities.  Since planning is important to success, 
we offer this accessibility checklist as one device for planning a successful college experience.  
The checklist was created with all students in mind, but is particularly helpful for students who are 
challenged by certain aspects of the education environment, such as those students with 
various disabilities.  The checklist can be helpful for students without disabilities, students with 
hidden or mild disabilities and students with verified or significant disabilities. 
 
College life is a potentially exciting and frustrating opportunity for many students, especially 
students with disabilities.  This checklist contains activities frequently encountered by students 
attending college.  Specifically, the checklist highlights activities that may present access 
problems.  These problems may be barriers to accessing or completing activities.  Use the 
checklist to anticipate activities for which you may require assistance.  Then, brainstorm solutions 
as to how the barriers will be addressed.  You may choose to complete the entire checklist, or 
you may focus on specific categories that are immediately relevant.  For example, if you 
anticipate that transportation will be a major access issue, you may only choose to complete 
the “Getting to Campus” section of the checklist. 
 
Directions for Use 
Step 1:  On the following pages are varieties of college-related activities.  These activities 

are organized into several different categories. As a first step, read the activities.  
 
Step 2:  Complete the checklist by reading the brief activity statement and determine if 

completing the activity poses any particular problem for you.  If you believe that 
you will have trouble completing or participating in any activity, check the box 
next to the statement and give a brief explanation on the line provided.  Even if 
you are unsure, check the box and indicate your uncertainty with a question 
mark next to it.  These “unsure” activities can be reviewed more carefully later or 
after you have gathered additional information. 

 
Step 3:  After you have completed the checklist, sharing the results with someone who is 

knowledgeable about the services provided at your college may prove 
especially beneficial.  Alternatively, you may want to check your college 
directory and identify a contact person who can be of assistance for specific 
categories that require solutions.  If you are able to identify possible problem 
areas and consequently identify contact people to help you solve these 
problems, your experiences at college will be successful and rewarding. 
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The Student Needs Checklist 
Please check the box in the right column if you need assistance in that particular area and 
explain why you need help and how we can assist you. 
 
Correspondence with the College 
 
Receiving mailings  
 
Reading mailings  
 
Obtaining information from mailings 
 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

   
Transportation 

 
Parking  
 
Locating ramps or lots on campus 
 

 
  __________________________________ 

   
  __________________________________ 

Admissions, Registration, and Financial Aid 

 
Requesting information (email or phone) 
 
Obtaining useful phone numbers and 
addresses 
 
Communication with college staff 
 
Completing forms accurately and legibly 
 
Delivering forms to admissions office through 
the mail or in person 
 
Helping plan your class schedule 
 
Obtaining the registration forms 
 
Registering 
 
Completing the forms accurately and legibly 
 
Delivering the form to the registrar through the 
mail or in person 
 
Obtaining financial aid information 
 
Obtaining scholarship information 
 
Obtaining payment information and schedule 
 

Obtaining a class schedule 
 

 
  __________________________________ 

 
  __________________________________ 

   
 

  __________________________________ 
 

  __________________________________ 
 

  __________________________________ 
   
 

  __________________________________ 
 

  __________________________________ 
 

  __________________________________ 
 

  __________________________________ 
   

  __________________________________ 
 
 

  __________________________________ 
 

  __________________________________ 
   

  __________________________________ 
 

  __________________________________ 
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Buying Books and Supplies 

 
Finding the bookstore 
 
Entering the bookstore 
 
Maneuvering around the bookstore 
 
Getting the books off the shelves 
 
Transporting the books 
 
Finding the register 
 
Maneuvering to the register 
 
Placing the books/supplies on the counter 
 
Transporting the books out of the bookstore 
 

Leaving the bookstore 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
Classes 

 
Leaving at an appropriate time to get to class 
 
Entering the building and finding the classroom 
 
Finding a seat that accommodates your needs 
 
Taking notes 
 
Asking or answering questions  
 
Working on group projects, if required 
 
Hearing the instructor 
 
Hearing/contributing to large group discussions 
 
Hearing/contributing to small group discussions 
 
Participating in group presentations 
 
Hearing and seeing classroom demonstrations 
 
Participating in lab/studio sessions and groups 
 
Completing papers and written assignments 
 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 
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Accessing Class Information 

 
Overheads (prepared and real-time) 
 

Handouts or readings 
 

E-Readings or E-Textbooks 
 
Textbooks 
 
E-mail 
 
Document Cameras 
 
Public Announcement (PA) Systems 
 
Demonstration equipment and props 
 
Whiteboard/Blackboard 
 
Television, Slides, Films, Filmstrips or Videos 
 
Close Circuit Television (CCTV) 
 
Websites and Web presentations 
 
Educational computer software  
 
Computer presentations (e.g. PowerPoint) 
 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

 
Testing and Evaluation 

 
Taking tests in class 
 
Taking standardized or national tests 
 
Taking placement tests 
 
Taking lab tests and quizzes 
 
Taking oral examinations 
 
Taking multiple choice tests (including those 
with computer graded bubble forms) 
 
Taking essay tests 
 
Taking "pop" quizzes 
 

 
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

 
  __________________________________ 

   
  __________________________________ 

 
  __________________________________ 

 
 

  __________________________________ 
 

  __________________________________ 
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Information for Parents 

About College 
College life poses different challenges for students with disabilities.  When students enroll in 
college, they are considered responsible adults by faculty and staff.  The expectations are that 
they will assume responsibilities for meeting their class requirements.  This added responsibility is 
coupled with a change in environment.  Whereas the high school was a very structured 
environment with a set schedule, college schedules can vary dramatically.  For the first time 
students may have considerable time between classes and frequently do not use this time 
wisely.  Students must enforce their own attendance policies and prepare to realize personal 
consequences if they choose not to attend class. 
 
Self-Advocacy 
Another student responsibility have is that of self-advocate.  Students must become adept at 
realistically assessing and understanding their strengths, weaknesses, needs, and preferences. 
Also, they must become experts at communicating these to other adults including instructors 
and service providers.  Although services will be available to them through an office specializing 
in services for students with disabilities, students will be responsible for seeking these services and 
supports.  Good communication skills and knowledge about oneself become crucial to success 
in college. 
 

Comparison of Services and Responsibilities 

 High School Two-year College 

Identification of Disability School is responsible Student self-discloses 
Assessment of Disability Education and psychology 

testing is provided by school 
Student is responsible for 
setting up and paying for 
appropriate testing/evals 

Requesting Services and 

Service Delivery 
School staff deliver agreed 
upon services to the student  

Student must seek out services 
by requesting them from 
appropriate college personnel 

Service Duration/Frequency Services are based on an 
agreed upon time allotment 
and menu of choices 

Services are based on 
situational/individual needs 
and can change each term 

Advocacy Case manager or parents act 
as advocate 

Student acts as advocate 

Review of Services Annual review and IEP 
meetings 

No annual review or IEP 
meetings; student must 
provide feedback regarding 
progress or problems 

Parents’ Role Regular parent contact No parent contact 
Purpose of Services Entitlement law (IDEA); student 

success 
Anti-discrimination law (ADA); 
equal access only 

Funding for Services Schools must pay Schools must pay, except for 
personal attendants/items 
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Setting Demands 
Keep in mind that the college demands will be different and often greater than in high school.  
These demands include the need for greater organizational skills, assertiveness, and use of self-
advocacy skills.  Students must be prepared to handle a complicated course schedule and 
make more time for studying and completing assignments.  Mastering learning strategies and 
study techniques will make college coursework more manageable.  Because adults will not be 
seeking the students out to offer assistance, students cannot be shy about asking for help. 
 
How to Lend Support 
You can support your child entering the college setting in a number of ways.  First, be 
knowledgeable about the rights and responsibilities your son/daughter has under the Americans 
with Disabilities Act (ADA).  Your son/daughter is responsible for using the information.  Prior to 
enrollment, make sure that your son/daughter has all the paperwork needed to obtain services.  
Once you have gathered the necessary paperwork, make copies and turn it over to your 
son/daughter as the first step toward he/she assuming responsibility (make sure that you keep a 
copy in a safe place). 
 
Further Support 
Beyond taking care of paperwork, consider these steps: 

1) Encourage the development and use of self-advocacy skills; 
2) Help your son/daughter understand his/her disability; 
3) Talk about it comfortably.  Once your son/daughter has a class schedule, discuss how 

his/her strengths and weaknesses will be effected by each class and what kinds of 
services he/she might need in order to be successful; 

4) Once the semester is underway, ask questions about progress, but remember that your 
son/daughter is ultimately responsible for his/her success; 

5) Listen and ask questions when you sense a problem is occurring;  
6) Realize that the coursework will be more difficult and time consuming than during high 

school; 
7) If your son/daughter is living at home, make sure he/she has a quiet place to study and 

ample time to finish assignments.  
 
Parents’ Rights 
Your child is considered an adult at the age of 18. You will no longer have access to your child’s 
records, unless your child chooses to share information with you. You cannot call the school and 
get updates on your child. 

 

 

Portions of this section were adapted from a project that was developed by Daryl Mellard and Sean Lancaster, University of Kansas, Center 
for Research on Learning, Division of Adult Studies 

This document was supported in whole or in part by the U. S. Department of Education, Office of Special Education Programs, (Cooperative 
Agreement No. H324M980109). However, the opinions expressed herein do not necessarily reflect the policy or position of the U. S. 
Department of Education, Office of Special Education Programs, and no official endorsement by the Department should be inferred Note: 
There are no copyright restrictions on this document: however, please credit the source and support of federal funds when copying all or 
part of this material. This document is also available on the web for printing at: http://das.kucrl.org/iam.html 
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Information for Faculty and Staff 
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Faculty Guidelines 

As one of Iowa Western Community College’s many diversity efforts, departments, programs, 
and student activities are encouraged to include statements about the availability of 
accommodations on their materials.  These statements are a way of inviting individuals with 
disabilities to participate in creating a more accessible campus.  By encouraging advance 
inquiries, you can identify any needed accommodations early so that they can be 
implemented in a seamless fashion that normalizes rather than draws attention to access.  Below 
is an example of such a statement that faculty and staff should include in their syllabi or program 
materials to encourage students with disabilities to contact them directly to discuss their needs.   

More examples are available in the Information for Faculty and Staff portion of this handbook. 

Faculty should meet with students to discuss course content, expectations, and appropriate 
accommodations after they have received proper verification of the disability from the 
Academic Support/Student Assistance Office.  Then, faculty and the Director may collaborate 
on developing appropriate and effective accommodations for the student in the classroom.  
Once an accommodation plan is established, all college employees are obligated to comply 
with the college’s responsibility to provide accommodations. 

Guidelines for Administrators and Staff 

Administrators and staff handling matters pertaining to housing, recreation, safety, counseling, 
financial aid, transportation, health services, insurance, employment, or other co-curricular 
activities should include a simple statement in their program materials to encourage students 
with disabilities to contact them directly to discuss their needs.  Administrators and staff should 
contact the Student Assistance Office if there are questions concerning accommodations. 

The Director will collaborate with administrators and staff on developing appropriate and 
reasonable accommodations pertaining to non-academic issues for students.  All college 
departments and employees are obligated to comply with the college’s responsibility to provide 
equal access when a documented and verified disability exists. 

Making a Referral 

Faculty members frequently contact Academic Support/Student Assistance Office regarding a 
concern they may have about a student whom they feel might well seek disability services.  
Unlike the requirements that high school teachers need to actively participate in the 
identification and referral of adolescents to special education services, faculty and staff must 
remember that our students are adults and there is not a comparable requirement.  Therefore, 
referrals are more informational and should be viewed as supportive advice rather than 
directive or authoritarian.  Privacy remains a consideration and it is best to make any inquiry to 

Example Statement 
If you need accommodations, if you have emergency medical information to share, or if you 
need special arrangements in case the building must be evacuated, please inform me 
immediately.  You may see me privately after class or in my office during office hours or by 
appointment. 
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an individual student in private, either during your office hours or discreetly after or before class, 
and only when not surrounded by other students. 

 
Examples: “Did you know that IWCC has an Student Assistance office?” 

“….that is a concern that I’m sure the Student Assistance Director, Hugh Irwin, 
would be happy to visit with you about.  Do you know where his office is 
located?” 

 
Generally, however, you have done what you must do if you have made sure that information 
about the existence of the Student Assistance and the office location is available to the student.  
Only the student can decide to disclose his or her disability or decide to pursue information 
about services available. 
 

 

Procedures for Testing Accommodations 
 

Placement Testing 

All students who wish to enroll as a full-time student at Iowa Western Community College must 
take a placement exam.  Additionally, we offer placement-testing services to people who plan 
on attending another school.  If a student requests to take a placement exam with 
accommodations, he or she needs to contact the Student Assistance Office prior to scheduling 
a testing time.  In order to allow accommodations for the placement exam, the Director must 
have disability documentation on file before the test is taken. 
 

Accommodations for Classroom Tests 

1. After enrolling at IWCC, the student must contact the Office of Student Assistance in Clark 
Hall (Room 006) in order to receive accommodations. 

2. During the first week of each semester/session, the student should meet with instructors to 
discuss accommodations and future tests.  The student and instructor should agree on an 
accommodation plan.  The instructor should inform the 
student of what type of tests will be given (i.e., multiple 
choice, essay, short answer, etc.). 

3. If the student needs special adaptive equipment 
and/or special services (i.e. an interpreter, test reader 
or scribe), he or she will need to fill out a Test 
Accommodation Request with the Student Assistance 
Office.  This needs to be done at least three (3) 
business days before the student is scheduled to take 
the test.   

4. It is extremely important that the student be on time for 
tests.  A trained staff or volunteer will administer the 
test, if necessary, as an accommodation to you.  
Please be considerate of the time that the volunteers 
devote to this service. 

5. Students must provide their own tools for testing (i.e. pencil, pen, ruler, calculator, etc.). 
6. If the student is unable to take the test at the scheduled time, please call the Student 

Assistance Office at 325-3390 or stop by in person immediately. 
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Accessibility Checklist 
 
Access for people with disabilities encompasses: Physical, Policy/Programmatic, Information, and Attitudinal 
environments. Evaluate the items below to help determine the accessibility of your unit.  
 
 In-Progress Completed N/A 

Physical Environment 
1. Provides a wheelchair accessible location (elevators, wide 

hallways, lowered fountains/phones, ramps, and accessible 
restrooms).  

2. Locates all equipment in wheelchair-accessible areas and the 
most frequently used materials on lower shelves.  

3. Provides nearby accessible parking.  
4. Schedules programs in accessible locations.  
5. Room numbers marked in Braille and tactile format at 

appropriate height. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Programmatic/Policy Environment 
1. Allows alternative admissions tests or test administration 

procedures.  
2. Keeps disability-related information confidential.  
3. Provides disability accommodations at events (e.g. interpreters). 
4. Includes a statement regarding availability of accommodations 

on all advertising.   
5. Consults with the Office of Academic Support and Student 

Assistance regarding specific disability issues. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Information Environment 
1. States on all materials that they are available in alternative 

format.  
2. Produces materials in alternative media (Braille, large print, 

audio-tapes) upon request.  
3. Shows videos/films with open or closed captions.  
4. Provides and publicizes TDD or IA Relay.  
5. Includes information about Disability Services Office in 

promotional material.  
6. Provides assistance to students who need:  

• readers  
• scribes (for exercises & inventories)  
• assistance operating machines  
• assistance procuring materials 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Attitudinal Environment 
1. Monitors the attitudes of staff toward individuals with disabilities.  
2. Encourages positive attitudes of non-disabled students towards 

individuals with disabilities.  
3. Includes in materials pictures of people with disabilities portrayed 

in a positive manner.  
4. Uses appropriate language to refer to people with disabilities. 
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Accommodating Students outside the Classroom 

The obligation to provide accommodations and ensure equal access for students with 
disabilities does not end at the threshold of the classroom.  This obligation applies equally to 
student activities within and outside the classroom, both academic and non-academically 
focused.  Like academic accommodations, extra-curricular and non-academic 
accommodations are determined on a case-by-case basis. 
 

Field Trips 
If your class is going on a field trip off campus, the obligation to accommodate students’ 
disabilities continues.  If students need an interpreter in the classroom, they will likely need an 
interpreter to participate in the field trip.  

However, some students who did not need accommodations in the classroom may need 
accommodations to participate in a field trip.  For example, a student who uses a wheelchair 
may not have needed any accommodations in the classroom environment, but may need 
accessible transportation, access to accessible rest rooms, and basic access to the main 
activities or sites on the trip.  While most private and public entities are covered by the 
Americans with Disabilities Act, accessibility is not yet universal. Therefore planning ahead is 
important.  

1) Give your students detailed information about the field trip in advance. 
2) Request that students who may need disability-related accommodations contact 

you outside of class to discuss their needs. 
3) Call ahead.  Talk with the Student Assistance Office and people at the site where 

you will be going.  Inform them of any disability-related needs your students have 
such as accessibility concerns, dietary restrictions, etc.  

 

Practicum and Internships 
If Iowa Western Community College or your academic department provides students with these 
types of opportunities, the program must be administered in a non-discriminatory manner and 
provide equal opportunity to students who have a disability. 
 
Whether the school or the outside organization is responsible for providing accommodations 
during an outside work experience depends upon the specific facts of the situation.  In situations 
in which a student seeks out an internship independently, is paid by the outside organization, 
and the school has little or no involvement, the obligation most likely belongs to the outside 
organization.  If, however, the student is not getting paid, is doing the outside work as credit for a 
class, and the school is involved in placement and supervision of the student, the school may be 
responsible for the accommodations. 
 

Extra-curricular Activities 
Extra-curricular activities must be planned and administered in a non-discriminatory manner and 
provide equal opportunity to students who have disabilities.   

 

Other Student Activities & Services 
Programs such as student housing, health services, and financial aid, are also subject to the non-
discrimination mandate of the ADA.   
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Miscellaneous Policies to Accommodate 

 

Accommodating the Needs of Non-Student Participants 
Iowa Western Community College is required to provide accommodations for people who are 
eligible to attend, enroll or benefit from a school’s programs, services and activities.  This 
obligation includes both students and non-students.  For example, if a school or academic 
department sponsors a forum or symposium, appropriate accommodations must be provided 
for participants with disabilities. 
 
Getting an Interpreter 
If you need to arrange an interpreter for a college-sponsored activity contact the Student 
Assistance Office. Interpreters often need to be reserved weeks in advance, so make 
arrangements as far in advance as is feasible.  If you have an event that is open to the public or 
will have participants that you do not know, you can ask that participants inform you of any 

accommodation needs in advance via a registration form or RSVP 
process.  Scheduling an interpreter in advance is always better.  
Scrambling to find one at the last minute can be very difficult.  Many 
interpreters will allow you to cancel with appropriate notice.  
 
When hosting these types of events, they should be held in facilities 
that are architecturally accessible.  In addition to physical access, 
remember that participants may need other disability-related 
accommodations or materials in alternative formats.  If you or your 
department are sponsoring an event which is open to students, 
professionals or the community at large, please refer to page 39 for 
sample accommodations statements on fliers or registration materials.  

 
Providing Materials in Alternative Formats 

Iowa Western Community College has a responsibility to ensure that printed materials are 
available in alternative formats such as large print, Braille, audiotape, and computer disk for 
program participants that need them.  

Converting materials to alternative formats is permitted by copyright law and must be provided 
at no cost to the student or recipient.  Typically, materials do not need to be converted into 
alternative formats until requested.  However, if you know in advance that a student or 
participant in an activity will require materials in alternative format, make arrangements to have 
the materials converted in advance.  Also, consider having frequently used materials converted 
in advance.  

If you provide handouts, packets, flyers, or other written material for classes, conferences, 
symposiums, open meetings, etc., please include a statement similar to the one on page 42 for 
your materials.  Along with this statement, you should make sure the items can and will be made 
into alternative formats if requested. 
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Sample Accommodation Statements 
 
Academic Statements 

� If you have specific physical, psychiatric, or learning disabilities and require accommodations, please 
let me know early in the semester so that your learning needs may be appropriately met.   

� If you have a disability that may have some impact on your work in this class and for which you may 
require accommodations, please see the Director of Student Assistance or myself so that 
accommodations can be arranged. 

� If you need an accommodation based on the impact of a disability, you should contact me to 
arrange an appointment as soon as possible.  At the appointment, we can discuss the course format, 
anticipate your needs, and explore potential accommodations.  I rely on the Office of Student 
Assistance for assistance in verifying the need for accommodations and developing accommodation 
strategies.  If you have not yet contacted the Office of Student Assistance, I encourage you to do so. 

 
Web Pages 

� If you have difficulty in accessing any portions of this page with adaptive technology, please contact 
(insert page owner/webmaster name, e-mail, and phone). 

 
Meetings 

� Individuals who need auxiliary aids for effective communication in program and services of (name of 
unit) are invited to make their needs and preferences known as soon as possible.  (Include phone) 

� Anyone requiring Braille, large print or tape recorded versions of this agenda or anyone requiring an 
interpreter may contact (name of entity, phone number, TDD number, times).  Preparation of 
information will be done as soon as possible, but the process may take up to two weeks depending on 
the format requested. 

 
Performances and Events 

� In order for (name of unit) to arrange for accommodations for wheelchair patrons, requests must be 
received by (name of unit) 48 hours prior to the performance.  For patrons requesting sign language 
interpretation, two weeks notice will be needed.  Please call 325-3390 or 325-3299 (V/TTY). 
 

� Individuals who are hard of hearing or deaf and who are requesting oral interpretation or sign 
language interpretation of this performance must contact the event coordinator or the Student 
Assistance Office at 325-3390 or 325-3299 (V/TTY) at least two weeks in advance of the expected date 
of attendance in order that appropriate accommodations can be arranged. 
 

� Individuals with a disability who may need accommodations need to contact the (name of dept.) at 
least 2 weeks in advance of this event in order that appropriate accommodations or arrangements 
may be made.  Please call (phone number) to arrange for assistance. 

 
Other Activities 

� All activities offered by (name of unit) are held in accessible locations.  Interpreters and materials in 
alternative media are available upon request.  To ensure that accommodations are provided for you, 
please indicate the type of assistance required on your registration form. 

(For registration forms) 

In accordance with the Americans with Disabilities Act, 
accommodations are provided for people with 
disabilities. Will you need any type of accommodation 
to participate?   

 
  YES        NO

 

If yes, please check the appropriate accommodation or explain below. 
  Sign Language Interpreter 
  Assistive Listening Device 
  Dietary Restrictions – Specify: ___________________  

 

   Materials in Alternative 
 Specify type: ________________________________ 

   Other – Please explain: ________________________

For more information Contact: _____________________________________
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Sample Student Forms 
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SAMPLE 

Office of Student Assistance 

 
 
TO: ______________________________________________ Date: _________________ 
  (High School, Agency, or Professional) 

 
FROM: ___________________________________________ SSN# __________________ 
    (Student) 
 

 
The above named individual is a current or prospective student and is establishing a file with the 
Office of Academic Support and Student Assistance at Iowa Western Community College.  This 
process requires the student to provide appropriate documentation of the disability including 
the following: 

• Credentials, title, and signature of evaluator or person performing assessment 
• Current data (within the past three years) of person’s disability 
• Diagnosis 
• Functional limitations resulting from disability and potential impact it has on student’s 

performance in a college environment 
• Any accommodations deemed necessary 

 
This documentation should include the following marked items: 
 

 Educational Psychological Evaluation by qualified school psychologist, including 
individualized test results 

 Individual Education Plan/504 Plan (the education psychological evaluation must 
be a part of the disability file) 

 Psychological Evaluation by qualified psychologist/psychiatrist 
 Medical Evaluation – pertaining to the disability 

 
 
I authorize the Office of Academic Support and Student Assistance at Iowa Western Community 
College to receive a copy of my previous special education, medical, or other records. 
 
Student Signature: ______________________________________ Date: ____________ 
 
Parent Signature: _______________________________________ Date: ____________ 

   (If student is under 18 years of age) 
 

 
Please send this information to the following address: 

Student Assistance Office 

Iowa Western Community College 

2700 College Road – Box 4-C 

Council Bluffs, IA  51502 
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SAMPLE 

Office of Student Assistance 

 
Disability Accommodations Request 
Completion of this form is voluntary.  However, if there is no voluntary disclosure and 

documentation of a disability, Iowa Western will not be able to provide accommodations.  The information 
supplied on this form is confidential; it will only be released with your permission. 
 
Name         SSN# 
 
 
Address         City, State, Zip 
 
 
Campus Phone   Permanent Phone    Email Address 
 
 
College Major/Area of Study       Student ID# 
 

Please check all disabilities that apply: 
 

 Deaf 
 Hard of Hearing 
 Visually Impaired 
 Medical – Please Specify: 

___________________________________  

 Motor Impairment  
 ADHD/ADD 
 Learning Disability 
 Emotional/Mental Illness 
 Other _____________________________

 

 

Please list high schools or colleges that you are 
currently attending or did attend: 

 

Please list the name of any agency, counselor or 
health representative with whom you are working  
(Vocational Rehabilitation, etc.): 

 

 
 

Please list any academic accommodations, classroom modifications, or other disability services that you 
feel are necessary in order to participate fully in IWCC-sponsored academic and non-academic programs: 

 
 
 
 

 
I understand that acceptable documentation must be on file at IWCC in order for accommodations to be 
provided.  I also understand that the Director may or may not discuss relevant accommodation issues, excluding 

those specifically pertaining to the disability, with parents and/or faculty as needed. 

Student Signature: ______________________________________________________ Date ____________________ 
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SAMPLE 

Office Student Assistance 
 

 

Disability Accommodations Notification 

Student’s Name:  Sample Student Semester: Fall 2008 

Class: Sample Class Credits Enrolled:  Full time (13) 

 

In accordance with the Americans with Disabilities Act (ADA), the student whose name appears 
above has a documented disability and is registered with the IWCC Office of Student Assistance 
to receive disability services. This student requested and was determined eligible to receive the 
accommodations listed below.  This notification should be considered confidential between the 
instructor and the student listed above.  However, the student is encouraged to discuss these 
accommodations with his or her instructors.  This individual may need all of the accommodations 
listed or only a few, depending on the course instruction method, content, etc.  
 
Accommodations: 

• Note taker 

• Sign Language Interpreter 

• Extended time (time and a half) on exams 

 

 

After the necessary accommodations have been provided, this student should be graded 
according to the same standards used for other Iowa Western students.  Further explanation for 
some of the more common accommodations is found on the back of this notification.  Any 
questions regarding this information or alternative classroom strategies for this student, should be 
directed to: 

Hugh Irwin, MS, CRC, LMHP, CVRC, - Director 

Student Assistance 

     Clark Hall – Room 006B 

     E-mail:  hirwin@iwcc.edu 

     Phone: (712) 325-3390    
 

THIS INFORMATION IS CONFIDENTIAL 
PLEASE HELP PROTECT THE STUDENT’S RIGHT TO PRIVACY 

 
 
I have read the above information and am in agreement with the accommodations indicated and my responsibility in 
the process of receiving them.  I agree to immediately notify my instructor and/or the Academic Support and Student 
Assistance Office if there are any problems or concerns. 

 
Student Signature: _______________________________________________ Date: _______________ 
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SAMPLE 

Tape-recorded lectures – Recording should be done in a manner that is not disruptive to the flow of the class.  Student 
agrees to keep all taped material confidential and dispose of it once the semester is over. 
 
Note-taker – Once the instructor is notified that the student wishes to use a note-taker, the instructor should make an 
announcement in class such as:  “There is a student in this class with a disability who needs assistance in note-taking.  
Note-takers can choose to be paid or volunteer.  If anyone is interested, see me after class.”  Of those who voice interest 
in taking notes, the instructor should use good judgment in choosing a reliable and organized individual. When the 
instructor meets with the note-taker after class (or by appointment), the instructor should give him/her the name of the 
student who is receiving the notes.  Then, the instructor should have the note-taker contact the Academic 
Support/Student Assistance Office (325-3390) in Clark 214 to receive information (terms of compensation, timesheets, 
paper, etc.)  At some point during the semester, the note-taker may ask an instructor to verify that they have been 
taking notes and that the student was receiving a copy of them by initialing their timesheet. 
 
Textbooks on Audiotape – Students are responsible for obtaining textbook information for their classes in advance.  
Because this takes quite a bit of pre-planning, a student might contact an instructor regarding which textbooks will be 
used for a class before the semester even starts.  Instructors should notify this student as soon as they have the textbook 
information.  Once the class has begun, there is usually nothing more that an instructor needs to provide. 
 
Sign Language Interpreter – Interpreters are provided to deaf and hard-of-hearing students.  If the student is late or 
absent from class, the interpreter is to wait for the first ¼ of the class time.  After three consecutive absences, the 
interpreter will discontinue services and the student should be referred to the Academic Support/Student Assistance 
Coordinator.  Instructors should note that in most situations, a note-taker would also be needed for the student.  For more 
information, please refer to the Using an Interpreter in the Classroom handout.   
 
Extended time for examinations – The method in which this accommodation is carried out can be flexible and made to 
fit the needs or time constraints of the instructor and the student.  The student is responsible for notifying the instructor a 
week before the scheduled exam if they wish to use extended time.  The instructor is responsible for providing a proctor 
for the additional time and testing space if they cannot remain in the classroom. 
 
Separate room for examinations – The method in which this accommodation is carried out can be flexible and made to 
fit the needs or time constraints of the instructor and the student.  The student is responsible for notifying the instructor a 
week before the scheduled exam if they wish to use a separate room.  The instructor is responsible for providing a quiet 
testing area and proctor.  The Academic Support/Student Assistance Coordinator can assist if the instructor is having 
difficulty finding space. 
 
Reader for examinations – It is the responsibility of the student to notify the instructor at least a week before each test if 
he or she wishes to use a test reader.  The student must also make a written request to the Academic Support/Student 
Assistance Coordinator a week before each test.  The Coordinator will provide a location and reader/proctor for the 
exam.  The instructor is responsible for providing the Coordinator with a copy of the test.  Please note that due to time 
and space constraints, tests that have readers may not always be administered at the same time as the normally 
scheduled test.  However, if the test is scheduled at a different time, the instructor will be notified. 
 
Enlarged print for exams and class material – The instructor is responsible for getting all classroom materials to the Office 
of Academic Support/Student Assistance in a timely manner for enlargements.  If the instructor wishes to make the 
enlargements, the Student Services print code will be given to the instructor for enlargement purposes only. 
 
Preferential seating – Instructors only need to become involved if the seating that the student requires is full or 
unavailable.  If the type of seating that the student needs is not available, please contact the Academic 
Support/Student Assistance Coordinator. 
 
Written assignment modifications – Due to a disability, some students may require extended time, access to a computer, 
and/or spell and grammar check software tools to complete an in-class written assignment.  If it does not affect the 
fundamental purposes of the course, a student who needs such accommodations should be allowed access to a 
computer to complete in-class written assignments. The method in which this accommodation is carried out can be 
flexible and made to fit the needs or time constraints of the instructor and the student.   
 
 

Services for Students with Disabilities handbooks, which provide comprehensive information about policies, services and resources, are 
also available to students, faculty, and staff.  Please contact the Student Assistance Office if you wish to receive one. 
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SAMPLE 

Using a Sign Language Interpreter:Using a Sign Language Interpreter:Using a Sign Language Interpreter:Using a Sign Language Interpreter:    
Student Responsibilities Student Responsibilities Student Responsibilities Student Responsibilities     
 

• Students are responsible for getting to their classes on time.  Students should be aware that 
interpreters are required to wait 15 minutes for classes up to 90 minutes long and 30 minutes for 
classes longer than 90 minutes.  Students are responsible for notifying the Academic Support/Student 
Assistance Director at least one day prior to missing the class (except in the case of an emergency).  
To give notification of an absence contact: 
 

Director    712-325-3390 (V/TTY) 
Lead Interpreter              712-325-3299 (V/TTY)           Cell Phone (402) 980-8412 (V Only) 
Interpreter’s Office 712-325-3281 (V Only) 
Student Services 712-325-3278 (V Only) 
Iowa Relay  1-800-735-2942 
Nebraska Relay  1-800-833-7352 

 

• For interpreter requests outside of regularly scheduled class times, students are to submit a written 
request to the Coordinator two weeks prior to the event (or as soon as they are aware of the need). 
 

• Students should discuss any problems with their interpreter directly with the interpreter before coming 
to talk to the Coordinator. 
 

• If the student is fifteen minutes late for class and the interpreter is not there, he or she must go to the 
Academic Support/Student Assistance Office to see the Director. 

• If the interpreter has not shown up at the start of your class, the student must immediately notify the instructor 
and ask the instructor or someone to call the Director. 

• The Three Absences Rule – A student who accumulates three unexcused absences from a class within one 
semester may have their interpreting services suspended.  The student’s services will only be reinstated after 
a scheduled meeting with the Director takes place.  For each unexcused absence/no-show afterwards, 
interpreting services will be suspended again until another scheduled meeting is held. 

• Students must not visit with their interpreter during class time.  All questions about the course must be 
directed to the instructor through the interpreter. 

• Students may ask their instructor to have all tests interpreted/transliterated, if necessary.  In addition, if 
students do not understand a word or a question, the interpreter will direct their question towards the teacher. 

• In order to receive interpreting services for supplemental activities related to a particular course (i.e., field trips, 
special lectures or organization meetings), the student must submit a written request to the Director at least a 
week in advance.  

• Students are responsible for their own studies, homework, assignments, etc.  If the student is having trouble 
in class, they should see their instructor with an interpreter.  If students need tutoring, note taking, or other 
support services, they should contact the Director for assistance. 

 

 
 

Student Signature/Date 
I have read and agree to the above guidelines regarding the 
use of an interpreter. 
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The Academic Support Center in C-025 is IWCC’s full-service shop to assist 

all IWCC students in achieving success in college.  We offer a variety of services 
designed to help students.  Here are the free services students can take advantage of: 
 

Tutoring 

Academic Assistance 

Study Skills 

Student Success 

Resume Assistance 
 
 

The Academic Support Center is conveniently located on the 1st floor of 

Clark Hall, just down from the library in Clark Hall C-025. We are open 
Monday-Thursday from 8:00-6:00 and Friday from 8:00-2:00.  You will find a 

schedule of tutor services & times posted outside the Academic Support Center.  

No appointments are necessary - just drop in for assistance!   
 

1) Tutoring Schedule is posted online 
2) Online tutoring for Science and English is available – it is not “live” however, it is email 

submission 
3) From 9 – 4, there will be someone to help in both English (Comp II and lower) and Math (College 

Algebra and lower) almost 90% of the time. 
4) Anyone who is enrolled at IWCC may receive tutoring 
5) It is FREE! 
6) For specialty subjects (those not math or English), check the schedule 
7) At certain times during the semester, I may decided to offer tutoring at the dorms or suites.  If 

anyone is interested in helping, please contact Ben Barckholtz. 
 

Benjamin Barckholtz 
Academic Support Coordinator 
Iowa Western Community College 
(712) 325-3494 
(800) 432-5852 
 
 
 
 
 
 
 
 

Student Assistance offices are found in Clark Hall C-006. 
 

Resources 
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Scholarships for Students with Disabilities 

 
Alexander Graham Bell Association for the Deaf 

3417 Volta Place, NW 
Washington, DC 20007-2778 
(202) 337-5220 (Voice/TTY) 
http://www.agbell.org 
(Limited to individuals who are pre-lingually deaf 
or hard of hearing and who use speech or 
speech reading to communicate) 
 
American Council of the Blind 

1155 15th Street, NW – Suite 1004 
Washington, DC 20005 
(800) 424-8666 
http://acb.org 
(Limited to individuals who are legally blind or 
visually impaired) 
 
American Foundation for the Blind 

11 Penn Plaza – Suite 300 
New York, NY 10001 
(800) 232-5463 
http://www.afb.org 
(Limited to individuals who are legally blind or 
visually impaired) 
 
Association for Education and Rehabilitation of 

the Blind and Visually Impaired 

4600 Duke Street – Suite 430 
P.O. Box 22397 
Alexandria, VA 22304 
(703) 823-9690 
http://www.aerbvi.org 
 
Bank of America Abilities Scholarship Program 

P.O. Box 1465 
Taylors, SC 29687 
(864) 268-3363 
(Awarded to students with disabilities who have 
permanent residence or attend school in AZ, AR, 
CA, DC, FL, GA, ID, IL, IA, KS, MD, MO, NV, NM, 
NC, OK, OR, SC, TN, TX, VA, or WA.  Applicants 
must demonstrate a 3.0 cumulative grade point 
average and have a declared interest in 
finance, business, or computer systems.) 
 
Blinded Veterans Association 

477 H Street, NW 
Washington, DC 20001-2694 
(800) 669-7079 
http://www.bva.org 

Central Intelligence Agency 

Personnel Representative 
Undergraduate Scholar Program 
P.O. Box 12727 
Arlington, VA 22209-8727 
 
Chairscholars Foundation, Inc. 

Hugo and Alicia Keim 
16101 Carencia Lane 
Odessa, FL 33556 
(813) 920-2737 
(Limited to high school seniors and college 
freshmen who have a serious physical disability) 
 
Christian Record Services 

4444 South 52nd Street 
Lincoln, NE 68516 
(402) 488-0981 
(Limited to students who are blind or visually 
impaired) 
 
Council of Citizens with Low Vision International 

(CCLVI) 
1155 15th Street, NW - Suite 1004 
Washington, DC 20005 
(800) 733-2258 
http://www.cclvi.org 
 
Electronic Industries Foundation (EIF) 

Attn: Marcie Vorac 
2500 Wilson Boulevard – Suite 210 
Arlington, VA 22201 
(703) 907-7408 
http://www.eiafoundation.org/eif 
(Limited to high school seniors with disabilities 
who are pursuing undergraduate or graduate 
studies directly related to the electronics industry) 
 
Foundation for Exceptional Children; Stanley E. 

Jackson Award for Gifted/Talented Students with 

Disability 

1110 North Glebe Road 
Suite 300 
Arlington, VA 22201-5704 
(703) 264-3507 
http://www.cec.sped.org 
(Limited to entering freshmen who have a 
disability) 
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Foundation for Science and Disability, Inc. 

Richard Mankin - Grants Committee Chair 
503 NW 89th Street 
Gainesville, FL 32607-1400 
(Limited to science students with a disability 
entering a master’s or doctorate program in 
engineering, math, computer science, or 
medicine) 
 
The Geoffrey Foundation 

P.O. Box 1112 
Ocean Avenue 
Kennebunkport, ME 04046 
(207) 967-5798 
(Limited to students who are deaf or hard of 
hearing and utilizing an auditory/verbal 
approach to communication) 
 
Gore Family Memorial Foundation 

Scholarship Coordinator 

4747 North Ocean Drive, #204 
Fort Lauderdale, FL 33308 
(954) 781-8634 
(Limited to students who have severe physical 
disabilities) 
 
Graduate Fellowship Fund – Gallaudet University 

Alumni Association 

Alumni Office 
800 Florida Avenue, NE 
Washington, DC 20002 
(202) 651-5060 (Voice/TTY) 
http://www.gallaudet.edu 
(Limited to Ph.D. students who are hearing 
impaired) 
 
Hemophilia Health Services Memorial Scholarship 

Program 

6820 Charlotte Pike 
Nashville, TN 37209-5100 
(800) 800-6606, ext. 5177 
http://www.hemophiliahealth.com 
(Limited to students with hemophilia and von 
Willebrand disease) 
 
Immune Deficiency Foundation 

25 West Chesapeake Avenue – Suite 206 
Towson, MD 21204 
(800) 296-4433 
http://www.primaryimmune.org 
(Limited to students with primary genetic immune 
deficiency) 
 

Jewish Braille Institute of America 

110 East 30th Street 
New York, NY 10016 
(212) 889-2525 
http://www.jewishbraille.org 
(Offered to students who are legally blind and 
wish to become rabbis, cantors, or Jewish 
educators) 
 
La Sertoma International 

21710 South Race 
Spring Hill, KS 66083 
(913) 686-3000 
(Limited to graduate students who are preparing 
for careers to assist people who are blind) 
 
Lighthouse, Inc. 

111 East 59th Street 
New York, NY 10022 
(212) 821-9428 
http://www.lighthouse.org 
(Limited to students who are legally blind who 
attend schools and have legal addresses in one 
of these states: Connecticut, New Jersey, New 
York, Pennsylvania, or the New England states) 
 
Lilly Awards Secretariat 

C/o Lilly Schizophrenia Reintegration Scholarship 
734 North LaSalle Street, #1167 
Chicago, IL 60610 
(800) 809-8202 
(Limited to persons with schizophrenia and 
related schizophrenia spectrum disorders) 
 
National Amputation Foundation Scholarship 

3840 Church Street 
Malverne, NY 11565 
(516) 887-3600 
http://www.nationalamputation.org 
(Limited to entering freshmen who have had a 
major limb amputation and are full–time college 
or university students) 
 
National Association of the Deaf – Stokoe 

Scholarship 

814 Thayer Avenue 
Silver Spring, MD 20910-4500 
(301) 587-1788 
(301) 587-1789 (TTY) 
http://www.nad.org 
(Limited to graduate students who are deaf or 
hard of hearing) 
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The Council for Exceptional Children 

1110 North Glebe Road 
Suite 300 
Arlington, VA 22201-5704 
(800) 641-7824 or (866) 915-5000 (TTY) 
http://www.special-ed-careers.org 
(Limited to those who are preparing for careers 
within the field of special education) 
 
National Federation of the Blind 

1800 Johnson Street 
Baltimore, MD 21230 
(410) 659-9314 
(Limited to students who are blind or visually 
impaired) 
 
National Hemophilia Foundation 

116 West 32nd Street - 11th Floor 
New York, NY 10001 
(800) 424-2634 
(Limited to students with hemophilia or von 
Willebrand Disease) 
 
P. Buckley Moss Society Harbison Award 

601 Shenandoah Village Drive – Suite 1C 
Waynesboro, VA 22980 
(540) 943-5678 
(Limited to high school seniors with learning 
disabilities who are continuing their education 
beyond high school) 
 

Pfizer Epilepsy Scholarship Award 
C/o IntraMed 
Attn: Paul Darrah 
230 Park Avenue South - 10th Floor 
New York, NY 10003-1566 
(800) 292-7373 
(Limited to students with epilepsy who are 
pursuing a college education) 
 

The President’s Committee on Employment of 

People with Disabilities 
1331 F Street, NW – Suite 300 
Washington, DC 20004-1107 
(202) 376-6200 
 

Recording for the Blind and Dyslexic 

20 Rozelle Road 
Princeton, NJ 08540 
(609) 452-0606 
(Limited to students who are blind or visually 
impaired or who have learning disabilities) 
 
Solvay Pharmaceuticals Scholarship Program 

Attn: Connie Conner 
Westpark Corporate Center 
4364 South Balston Avenue 
Durham, NC 27718 
(919) 544-8770 
(Offered to individuals with cystic fibrosis who 
have benefited from pharmaceutical treatment) 
 
Spina Bifida Association of America 

Scholarship Committee 

4590 MacArthur Boulevard, NW - Suite 250 
Washington, DC 20007-4226 
(800) 621-3141 
 
Tony Orlando Yellow Ribbon Scholarship; 

National Tourism Foundation 

546 East Main Street 
Lexington, KY 40508 
(800) 682-8886 
(Limited to students with physical and/or sensory 
disabilities who are planning a career in the 
travel and tourism industry) 
 
Venture Clubs Student Aid Award and Venture 

Clubs of America 

Handicapped Student Scholarship 
Two Penn Center Plaza – Suite 1000 
Philadelphia, PA 19102-1883 
(215) 557-9300 
(Offered to individuals with physical disabilities 
who are in need of further education) 
 
Very Special Arts Young Soloists Program 

Attn: Danni Fox 
1300 Connecticut Avenue, NW – Suite 700 
Washington, DC 20036 
(800) 933-8721 
(Limited to students aged 25 and under studying 
selected musical instruments)

 
 
 
 
 
Students and counselors may also wish to consult the Directory of College Facilities and Services for People 
with Disabilities. The fourth edition of this 440-page directory was published in 1996 and contains an Index of 
Institutions that offer special financial aid programs. Libraries and guidance offices may wish to purchase 
this directory, which is available for $125 (plus $12.50 for shipping and handling) from Greenwood Press, 88 
Post Road West, Westport, CT 06881; (800) 279-6799. The directory may also be purchased online at 
http://www.oryxpress.com. 
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Additional Resources 

 
Alzheimer’s Association  
1-800-272-3900 
www.alz.org 
 
American Association on Mental Retardation  
1-800-424-3688 
www.aamr.org 
 
American Autoimmune Related Diseases 
Association 
1-800-598-4668 
www.aarda.org 
 
American Cancer Society 
1-800-227-2345 
www.cancer.org 
 
American Council for the Blind  
1-800-424-8666 
www.acb.org 
 
American Diabetes Association  
1-800-232-3472 
www.diabetes.org 
 
American Foundation for the Blind  
1-800-232-5463 
www.afb.org 
 
American Lung Association  
1-800-586-4872 
www.lungusa.org 
 
American Parkinson’s Disease Association  
1-800-223-2732 
www.apdaparkinson.com 
 
American Speech-Language-Hearing 
Association  
1-800-638-8255 
www.asha.org 
 
Amyotrophic Lateral Sclerosis (ALS) Association  
1-800-782-4747 
www.alsa.org 
 
Arthritis Foundation  
1-800-283-7800 
www.arthritis.org 
 
Asthma and Allergy Foundation of America  
1-800-727-8462 
www.aafa.org 

 
Autism Society of America  
1-800-328-8476 
www.autism-society.org 
 
Crohn’s and Colitis Foundation of America  
1-800-343-3637 
www.ccfa.org 
 
Cystic Fibrosis Foundation  
1-800-344-4823 
www.cff.org 
 
Epilepsy Foundation of America  
1-800-332-1000 
www.efa.org 
 
Huntington’s Disease Society of America  
1-800-345-4372 
www.hdsa.org 
 
Immune Deficiency Foundation  
1-800-296-4433 
www.primaryimmune.org 
 
International Dyslexia Association  
1-800-222-3123 
www.interdys.org 
 
Learning Disabilities Association of America  
1-888-300-6710 
www.ldanatl.org 
 
Lupus Foundation of America  
1-800-558-0121 
www.lupus.org 
 
Multiple Sclerosis Foundation  
1-800-441-7055 
www.msfacts.org 
 
Muscular Dystrophy Association  
1-800-572-1717 
www.mdausa.org 
 
National AIDS Clearinghouse  
1-800-342-2437 
www.cdcnpin.org 
 
National Alliance for the Mentally Ill  
1-800-950-6264 
www.nami.org 
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National Attention Deficit Disorder Association  
www.add.org 
 
National Center for Disability Services  
1-800-949-4232 
www.ncds.org 
 
National Center for Stuttering  
1-800-221-2483 
www.stuttering.com 
 
National Clearinghouse for Alcohol and Drug 
Information  
1-800-788-2800 
www.health.org 
 
National Down Syndrome Congress  
1-800-232-6372 
www.members.carol.net/ndsc 
 
National Down Syndrome Society  
1-800-221-4602 
www.ndss.org 
 
National Easter Seal Society  
1-800-221-6827 
www.easter-seals.org 
 
National Head Injury Foundation  
1-800-444-6443 
www.nhif.org 
 
National Health Information Center  
1-800-336-4797 
www.nhic-nt.health.org 
 
National Institute on Deafness and Other 
Communication Disorders  
1-800-241-1044 
www.nih.gov/nidcd 
 

 
National Institute of Mental Health Information 
Line  
1-800-647-2642 
www.nimh.nih.gov 
 
National Kidney Foundation  
1-800-622-9010 
www.kidney.org 
 
National Mental Health Association  
1-800-969-6642 
www.nmha.org 
 
National Neurofibromatosis Foundation  
1-800-323-7938 
www.nf.org 
 
National Organization for Rare Disorders  
1-800-999-6673 
www.rarediseases.org 
 
National Spinal Cord Injury Hotline  
1-800-526-3456 
www.scihotline.org 
 
National Sexually Transmitted Disease Hotline  
1-800-227-8922 
www.ashastd.org 
 
National Stroke Association  
1-800-787-6537 
www.stroke.org 
 
Spina Bifida Association  
1-800-621-3141 
www.sbaa.org 
 
Tourette’s Syndrome Association  
1-800-237-0717 
www.tsa.mgh.harvard.edu 
 
United Cerebral Palsy  
1-800-872-5827 
www.ucpa.org 

  
 

 


